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-   [Amy]    Hello   everyone.   Thank   you   for   attending   our   recorded   webinar   today.   

Struggling   Adolescent   Writers,   Syntactical   Characteristics   and   Considerations.   Our   

presenter   today   is   Dr.   Lynne   Telesca.   She   is   an   assistant   Professor   of   Communication   

Disorders   at   the   State   University   of   New   York   at   New   Paltz.   Lynne,   I'm   going   to   hand   

over   the   mic   to   you.   Welcome.   

  

-   [Lynne]   Hello.   Thank   you.   Hi   everyone.   Again,   my   name   is   Dr.   Lynne   Telesca   and   

welcome   to   the   course,   Struggling   Adolescent   Writers,   Syntactical   Characteristics   and   

Considerations.   First   on   this   slide,   these   are   my   disclosures.   So   let's   get   started.   Here   

are   the   learning   outcomes   for   this   course.   After   this   course,   you   will   be   able   to,   list   the   

characteristics   of   students   who   are   struggling   with   the   syntactic   demands   of   written   

text,   explain   why   written   language   is   so   challenging   for   this   population,   and   identify   

therapy   practices   and   activities   that   target   syntax   for   students   who   are   struggling   with   

the   syntactic   demands   of   written   text.   Since   this   course   will   focus   on   adolescents,   let's   

define   the   population.   So   who   is   an   adolescent?     

  

An   adolescent   would   be   considered   a   person   in   the   transitional   phase   of   growth   and   

development   between   childhood   and   adulthood.   The   World   Health   Organization   

defines   an   adolescent   as   any   person   between   ages   10   and   19   years   old.   So   for   the   

purpose   of   this   course,   we   will   be   focusing   mainly   on   adolescents   who   are   in   middle   

and   high   school.   Now,   let's   talk   about   which   adolescents   struggle   with   writing.   So   

based   on   the   most   recent   National   Assessment   of   Educational   Progress   or   the   NAEP,   

students   whose   writing   was   at   or   above   proficient   or   defined   as   solid   competency   was   

the   same   for   both   eighth   and   12th   graders.   And   this   was   27%.   So   what's   even   more   

alarming   is   that,   then   that   means,   that   70%   of   students   at   these   grade   levels   are   not   

proficient.   On   this   same   assessment,   95%   of   students   with   disabilities   are   not   

proficient   in   writing.   So   again,   meaning   that   only   5%   of   these   students   are   proficient.   
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So   the   true   answer   to   this   question,   which   adolescents   struggle   with   writing?   The   

answer   is   that   most   adolescents   struggle   with   writing.   Having   strong   writing   skills   is   

important   for   adolescents,   and   here   are   some   reasons   why.   First,   adolescents   are  

writing   now   more   than   ever   to   express   themselves.   So   if   you   think   about   how   often   

adolescents   are   using   email   or   social   media   or   text   messaging,   et   cetera,   throughout   

their   day.   Second,   adolescents   must   write   to   document   their   acquisition   of   their   

academic   skills   in   school.   In   addition,   adolescents   use   writing   as   a   tool   for   academic   

learning.   So   they're   learning   by   writing.   And   last   adolescents   are   expected   to   meet   the   

writing   requirements   for   state   assessments,   for   college   entrance   exams   and   

applications,   and   even   future   employment.     

  

Why   is   writing   so   difficult?   So   three   different   reasons   that   we're   gonna   discuss.   The   

first   is   that   writing   is   a   complex   process.   The   second   is   that   writing   demands   increase   

with   each   year   of   middle   and   high   school.   And   last   that   written   language   is   very   

different   than   spoken   language.   On   the   next   few   slides,   we'll   talk   about   each   one   of   

these   aspects   in   a   little   more   detail.   So   the   first   reason   why   writing   is   so   difficult   is   that   

writing   is   a   complex   process.   And   writing   is   a   complex   process   is   because   it   requires   

that   multiple   skills   work   together.     

  

First,   you   have   the   cognitive   skills   of   attention,   memory,   which   consists   of   working   

memory   and   long-term   memory   organization,   and   self-regulation.   And   then   next   you   

have   the   coordination   of   motor   skills.   So   writing   requires   motor   acts   such   as   

handwriting   or   typing.   Then   you   also   have   linguistic   skills   such   as   spelling,   which   is   

related   to   phonology   and   semantics,   morphology,   syntax,   and   pragmatics.   You   also   

have   writing   conventions,   which   includes   punctuation,   capitalization,   and   

paragraphing.   And   last   writing   also   has   many   stages.   So   planning,   drafting,   then   

writing,   then   revising,   and   then   editing.   The   second   reason   why   writing   is   so   difficult   is   

that   writing   demands   increase   from   middle   to   high   school.   At   this   time   period,   

adolescents   are   acquired   to   first,   write   across   multiple   subject   areas.   So   they're   writing   
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in   subjects,   such   as   English   language   arts,   science,   history,   and   math.   They   may   be   

writing   in   two   different   genres,   which   are   very   different.   So   you   have   the   narrative   genre   

and   the   expository   genre.   So   narrative   would   include   a   personal   or   fictional   story   or   

expository   would   include   more   formal   factual   information,   or   what   would   be   considered   

nonfiction.   Within   the   expository   genre   itself,   you   also   have   multiple   structures   that   

adolescents   have   to   use   when   they   write.   So   one   may   be   the   use   of   descriptive   or   

enumerative,   which   is   describing   or   listing   information.   Writing   about   cause   and   effect,   

comparing   and   contrasting.   And   then   maybe   a   problem   or   a   solution   scenario.   Writing   

may   also   require   using   cited   evidence,   so   the   student   must   document   where   they   got   

the   information   from,   from   their   reading   and   older   students   may   also   be   expected   to   

write   persuasive   or   argumentative   essays.     

  

So   they   may   need   to   persuade   or   argue   or   defend   something   to   the   reader.   A   third   

reason   why   writing   is   so   difficult   is   that   written   language   is   so   different   than   spoken   

language.   Written   language   specifically   that   is   related   to   academic   text   is   markedly   

different   from   the   spoken   language   used   in   our   everyday   lives,   and   especially   for   an   

adolescent.   Written   language   also   has   a   very   specific   organizational   structure   and   very   

complex   sentence   structures   that   are   also   not   found   in   spoken   language.     

  

Now,   let's   talk   more   specifically   about   how   written   language   is   different   than   spoken   

language.   Some   specifics   to   think   about.   Written   language   requires   a   very   specific   

organizational   structure.   So   the   writer   must   convey   their   message   without   the   

spontaneity   to   change   their   message   or   the   ability   to   repair   any   communication   

breakdown.   This   must   be   achieved   through   written   components.   So   writing   

components   such   as   having   clarity.   So,   things   like   having   an   introduction,   and   a   body,   

and   a   conclusion   so   that   the   reader   can   understand   their   thought   process.   

Paragraphing.   Organizing   their   thoughts   into   separate   written   sections   in   their   

paragraphs.   Use   of   transition   words   that   would   help   to   connect   their   ideas.   And   then   

also   the   appropriate   use   of   capitalization   and   punctuation.   Also,   each   academic   
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subject   will   require   its   own   organizational   structure.   So   besides   having   a   specific   

organizational   structure,   writing   in   English   class,   for   example,   would   be   very   different   

than   writing   in   science   class.   A   second   way   that   written   language   is   different   than   

spoken   language   is   that   written   language   for   academics   may   have   non-linear   sentence   

structure.   So   written   language   is   not   always   in   a   linear   order   or   it's   in   a   non-linear   order,   

meaning   that   the   sentence   structure   may   be   not   in   the   order   of   having   a   subject,   and   

then   a   verb,   and   then   an   object   or   a   subject,   and   then   a   verb,   and   then   a   phrase.   Also   

written   may   contain   certain   structures   that   are   non-linear.   So   one   of   them   may   be   

increased   distance   between   the   main   noun   and   verb   clause   due   to   embedded   phrases   

or   clauses.   And   simply   this   means   that   there   are   words   in   between   the   main   noun   and   

the   main   verb.   A   second   example   could   be   use   of   the   passive   voice.   And   this   is   when   

the   object   is   in   the   subject   position   of   the   sentence   so   before   the   verb.   The   next   two   

slides   will   have   example   of   each   of   these.   So   here's   an   example   of   increased   distance   

between   main   noun   and   verb.     

  

And   there   are   embedded   phrases   or   clauses   between.   So   the   example   is,   Jane,   who   

my   brother   used   to   date   back   in   high   school,   recently   moved   to   Paris.   So   the   main   

noun   here   is   Jane   and   the   main   verb   is   moved.   So   notice   that   there's   11   words   in   

between.   And   a   logical   mistake   for   a   student   who   struggles   with   syntax   would   be   

demonstrating   difficulty   distinguishing   who   dated   Jane,   or   who   moved   to   Paris,   or   

being   able   to   convey   that   message   in   their   writing,   using   this   type   of   complex   sentence   

structure.   Here's   an   example   of   passive   voice.   So   the   sentence   is,   the   experiment   was   

conducted   by   the   scientist.   So   the   sentence   begins   with   the   object,   which   is   the   

experiment,   and   then   the   verb,   conducted,   and   then   the   subject,   who   is   the   scientist.   

So   again,   a   student   that   struggles   with   syntax   may   not   be   able   to   answer   the   question,   

who   conducted   the   experiment   since   the   subject   is   not   before   the   verb.   So   they   would   

have   difficulty   interpreting   the   written   text   and   they   may   have   difficulty   trying   to   convey   

this   type   of   information   using   passive   voice,   which   we   will   talk   about   a   little   bit   later   is   

very   common   in   science.   All   the   areas   of   language,   of   course,   are   important   for   writing,   
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but   the   focus   of   this   course   is   syntax.   So   let's   talk   or   discuss   the   importance   of   syntax   

for   writing.   For   adolescents,   written   language   requires   students   to   be   able   to   

comprehend,   organize,   formulate,   manipulate,   and   edit   complex   syntax.   So   a   lot   of   

different   tasks   there   in   the   written   process.   If   the   student   struggles   with   one   or   more   

than   one   aspect   of   syntax,   it   may   negatively   impact   their   ability   to   write.   And   these   

aspects   of   syntax   are   the   areas   that   can   be   specifically   targeted   in   therapy.   Here   are   

some   characteristics   of   students   who   are   struggling   with   the   syntactic   demands   of   

written   texts.   So   these   would   be   the   students   that   we   would   work   with   on   written   text   

and   focus   specifically   on   the   syntax   of   their   written   text.    

  

So   the   first   one   would   be   a   student   who   uses   short   or   simple   or   incomplete   sentences,   

use   of   run-on   sentences   in   their   writing,   and   then   issues   with   writing   conventions,   such   

as   punctuation,   capitalization,   or   spelling.   Some   other   characteristics   are   omission   of   

words   or   word   endings,   such   as   morphemes   when   they're   writing,   overuse   of   the   same   

conjunctions.   So   overuse   of   the   word,   because,   to   connect   all   of   their   sentences   in   

writing.   Difficulty   using   phrases   and   clauses   in   their   writing.     

  

They   may   demonstrate   less   sensitivity   to   genre.   So   not   really   understanding   the   type   of   

writing   that   they're   doing.   So   say   they're   the   writing   and   history   and   then   producing   

writing   that   doesn't   match   what   would   be   expected   when   you're   writing   in   a   history   

class   or   writing   about   history.   And   then   the   last   would   be   sensitivity   to   audience.   So   

when   the   student   is   writing,   really   being   aware   of   who's   going   to   be   reading   that   writing   

and   what   the   expectation   is   going   to   be,   and   then   meeting   that   expectation.   So   where   

do   I   begin?   Where   do   you   begin   if   you   were   going   to   start   considering   how   you   would   

be   doing   therapy   with   these   types   of   students,   with   their   written   skills?   We   discussed   

the   demands   of   writing   for   adolescents,   so   it's   very   obvious   that   that's   a   very   high   

demand   for   this   population.   And   we   also   discussed   the   characteristics   of   students   who   

would   struggle   with   writing.   So   now   we're   gonna   talk   about   what   is   speech   language   

pathologies   we   can   do   to   target   these   specific   skills   and   syntax   during   our   own   
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therapy.   So   for   the   remainder   of   the   course,   what   I'm   going   to   discuss   are   six   therapy   

practices   or   activities   that   would   target   syntax   specifically.   The   first   is,   explicit   

instruction   of   syntactic   rules   IN   CONTEXT.   The   second   is,   explicit   instruction   of   genre   

IN   CONTEXT.   Sentence   formulation   IN   CONTEXT.   Sentence   manipulation   IN   CONTEXT.   

Use   of   reciprocal   processes.   So   listening,   speaking,   reading,   writing.   And   last,   the   use   

of   a   metalinguistic   approach.   As   you   may   notice,   many   of   these   are   listed   as   IN   

CONTEXT   in   capital   letters,   which   means   to   work   on   these   goals   while   the   student   is   

working   on   writing   during   academic   tasks.   So   you   don't   wanna   work   on   it   as   a   

separate   isolated   non-contextual   type   goal.   You   would   want   to   incorporate   academic   

text.   You   would   maybe   want   students   to   bring   writing   assignments   that   they're   working   

on   in   class   and   either   do   them   as   part   of   the   therapy   session   or   take   a   writing   test   

they've   already   done   and   break   it   down   and   analyze   it.   And   this   will   really   help   with   

carry   over   of   these   types   of   skills.     

  

The   first   practice   or   activity   is   explicit   instruction   of   syntactic   rules   IN   CONTEXT.   And   

again,   you   wanna   incorporate   the   rules   of   grammar   within   the   context   of   an   academic   

writing   assignment.   What   you   would   be   doing   here   is   you're   gonna   be   discussing   why   

the   rule   is   needed.   And   more   importantly,   how   using   that   rule   will   affect   the   reader.   The   

reader   being,   who's   going   to   read   that   adolescent's   writing?   So   these   are   some   

different   rules   to   consider   targeting.     

  

You   can   start   very   simply   with   just   the   parts   of   speech,   nouns,   verbs,   adjectives,   

adverbs.   What   are   they?   What's   their   definition?   Identifying   them   within   writing   and   

talking   about   why   they're   needed   and   discussing   that.   The   second   is   morphemes   and   

their   meaning.   So   plurals,   possessives,   verb   tensing.   So   for   plurals,   really   pointing   out,   

why   an   S   would   need   to   be   there.   And   more   importantly,   why   do   you   need   to   put   that?   

What   does   that   signal   to   the   reader?   Well,   it   signal   that   there   is   more   than   one.   So   if   

you   forget   to   do   that,   the   person   that's   reading   or   writing   is   going   to   be   confused.   Or   

for   possessives   that   there   needs   to   be   the   'S   there.   So   I   know   that   that   thing   belongs   
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to   that   person.   Even   more   important   is   verb   tensing,   remembering   to   put   an   -ing,   cause   

it's   telling   the   reader,   this   is   happening   now.   Or   remembering   to   put   an   -ed   at   the   end   

of   a   verb,   so   the   reader   knows   that   it   happened   in   the   past.   Going   along   with   that   is   

capitalization   and   punctuation.   There's   a   reason   why   we   capitalize   letters.   There's   

reasons   why   we   put   commas   and   periods.   Capital   letters   signify   the   beginning   of   a   

thought,   a   proper   noun.   Commas   tell   our   reader   here   comes   a   list.   Here   comes   a   

comparison.   I   want   you   to   pause   here.   And   then   things   like   the   period   at   the   end   of   the   

sentence,   let   your   reader   know,   "Hey,   I'm   ending   my   thought."   And   then   phrases   and   

clauses,   like   really   looking   at,   the   types   of   phrases   and   types   of   clauses.   And   most   of   

the   time   with   phrases   and   clauses,   they're   gonna   provide   a   little   more   information   

within   the   sentence   and   why   that's   important   for   the   reader.     

  

What   I   found   with   working   with   adolescents   is   when   you   do   make   meaning   of   the   rules,   

they're   more   likely   to   use   them.   You   are   putting   them   in   the   power   position   of   being   the   

writer   and   really   manipulating   and   controlling   how   the   reader   is   going   to   interpret   their   

writing.   And   I've   found   that   that's   been   a   very   positive   strategy   and   very   motivating   

when   you're   taking   these   things   that   they've   probably   heard   over   and   over   again,   

maybe   even   have   difficulty   remembering.   And   now,   it   kind   of   becomes   a   very,   more   of   

a   position   of   control.   And   I   found   that   that   makes   them   more   willing   to   carry   over   the   

use   of   these   rules.   Let's   talk   more   specifically   about   clauses.   I   mentioned   that   in   the   

last   slide.     

  

These   types   of   clauses   are   very   challenging   for   adolescents.   So   very   worth   discussing   

going   over   what   they   are   and   practicing,   which   these   will   come   up   later   in   the   course   

as   I   discuss   some   other   practices   and   techniques   to   use.   So   the   first   is   nominal,   which   

are   noun   clauses.   And   this   is   a   clause   where   the   subject   of   the   sentence   is   that   is   

paired   with   a   verb   or   action.   So   for   example,   why   you   did   that   is   a   mystery.   So   in   that   

sentence,   you   did   that   is   the   subject   of   the   sentence   or   the   noun   clause.   The   second   is   

a   relative   or   adjective   clause.   And   this   clause   provides   more   information   about   the   
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noun   or   pronoun.   So   an   example   here   is,   here   is   the   one,   I'm   sorry.   He   is   the   one   that   I   

used   to   date.   And,   I   used   to   date   is   telling   you   more   about   the   pronoun   subject,   which   

is,   he.   And   then   the   last   is   adverbial   or   adverb   clause.   And   this   clause   provides   more   

information   about   the   action,   may   give   you   the   time   or   the   location   or   the   manner.   And   

the   example   here   is,   when   she   is   angry,   she   turns   red   in   the   face.   So,   when   she   is   

angry   is   telling   you   more   about   the   verb,   turns   and   specifically   when   it   occurs.   The   

second   practice   or   activity   here   is   explicit   instruction   of   genre   IN   CONTEXT.   And   each   

academic   subject   will   have   syntactic   differences.   So   each   academic   subject   or   each   

academic   genre   will   have   differences,   and   these   can   be   related   to   person,   so   who   is   

speaking?   Structure,   how   it   will   be   organized.     

  

Transitions,   what   connections   need   to   be   made?   And   clauses,   what   additional   

information   is   being   provided?   We're   gonna   take   a   look   at   the   next   slide,   which   is   

gonna   give   examples   of   each   of   these   across   three   different   academic   subjects.   So   the   

three   that   we   have   here   are   English   language   arts,   which   is   ELA.   We   have   science,   

which   is   the   second   academic   subject,   and   we   have   history.   And   we're   going   to   take   a   

look   at   person,   sentence   and   overall   structure,   transitions,   and   then   dependent   

clauses.   So   ELA   is   English   language   arts.     

  

And   if   you   notice   here   with   English   language   arts.   English   language   arts   tends   to   stay   

in   the   first   or   third   person.   English   language   arts   is   very   oftentimes   telling   a   story.   So   

either   the   author   is   telling   the   story,   they   are   the   character   or   they   are   the   person   that   

the   story   is   about.   Or   it's   in   the   third   person   as   somebody   who's   making   observations   

about   what's   going   on   in   the   story.   And   then   if   you   notice   here   with   history,   very,   very   

similar.   So   you   have   the   first   and   third   person.   And   again,   that   would   depend   on   the   

historical   perspective   of   the   writing   that   you're   looking   at,   or   that   you're   using.   Is   the   

person   writing?   The   person   that   they're   writing   about   it.   So   if   it   was   George   

Washington,   it   might   be   something   from   his   diary.   So   he   was   the   actual   author   or   a   

third   person   could   be   somebody   who   is   writing   about   George   Washington.   Important   
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to   note   here   is   the   difference   with   science.   Science   is   a   more   expository   type   subject.   

And   very   often   there   is   no   person,   it's   more   about   the   facts.   So   that's   a   big   difference   

there.   And   these   would   be   things   that   when   you're   working   on   writing   and   you're   going   

to   bring   academic   subjects   and   you   can   have   these   discussions   with   students   so   that   

they   make   sure   when   they   are   writing   in   these   subjects,   that   they   do   take   notice   of   

these   things   and   make   sure   that   their   writing   matches   these   things.   So   for   like   English   

language   arts,   your   sentence   structure   is   probably   gonna   keep   more   of   a   linear   order   

because   the   overall   structure   is   more   narrative.   It's   telling   a   story,   it's   chronological,   

and   you   have   a   beginning,   a   middle,   and   an   end.   If   you   notice   a   big   difference   here,   

then   with   science,   science   is   more   passive   voice,   it's   expository.   So   it   may   not   be   

chronological   unless   maybe   it's   telling   the   steps   of   a   scientific   process,   but   always   

they'll   be   an   introduction,   a   body   and   conclusion.     

  

And   then   history   is   sort   of   a   combo   here.   It   really   depends   on   what   type   of   historical   

information   you   would   be   writing   about   or   using.   So   it   could   be   narrative   or   expository   

structures.   As   far   as   transitions,   for   English   language   arts,   the   transition   is   gonna   focus   

more   on   the   sequence   of   the   story.   You   may   have   things   such   as   an   initiating   event   or   a   

conflict.   Transitions   may   be   about   attempts   or   things   that   a   character   is   doing   or   

something   they're   doing   to   try   to   achieve   a   resolution.   And   the   use   of   transitions   and   

dependent   clauses   here   are   gonna   provide   more   detail   that   are   gonna   paint   the   picture   

of   the   story.   When   you   go   to   transitions   for   science,   transitions   may   be   used   to   

sequence,   to   compare,   to   have   cause   and   effect,   maybe   problem   solution.   And   the   

transition   words   that'll   be   used   here   to   write   are   gonna   be   more   for   procedures.   So   you  

may   be   arguing   or   persuading   or   defending   a   claim,   defending   data   from   a   lab   that   you   

did   in   science   class.   And   you're   gonna   have   to   defend   this   using   your   data.   So   it's   a   

very   different   type   of   transition   structure.   And   again,   if   you   have   dependent   clauses   

within   that,   it's   gonna   provide   more   information   about   the   terms   that   you're   using,   or   

maybe   the   procedures   that   you're   discussing.   And   then   for   history,   you   have   similar   

structures   that   are   in   science.   But   again,   this   is   probably   gonna   discuss   something   
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different   than   a   procedure.   It'll   be   more   a   historical   event   and   you   may   have   to   argue   or   

persuade   using   data.   It   could   be   from   the   present,   but   it   could   also   be   from   the   past.   

And   any   dependent   clauses   that   you're   gonna   have   within   that   structure   are   gonna   

provide   more   information   about   terms   or   events   within   history.   The   next   practice   or   

activity   that   I'm   going   to   discuss   is   sentence   formulation   IN   CONTEXT.   So   this   is   

another   activity   that   you   can   do,   and   I'm   going   to   break   down   the   certain   steps   to   

prepare   for   this   type   of   activity   and   to   know   more   about   the   students   that   you're   

working   with   so   that   you   know   what   types   of   sentences   that   you   want   to   work   on.   So   

the   first   thing   that   you   would   do   is   to   begin   by   collecting   a   variety   of   writing   samples.   

It's   really   important   when   you're   gonna   work   on   writing   to   actually   know   the   students   

that   you're   working   with   and   collect   writing   samples,   so   narrative   samples   or   

expository   samples,   to   look   at   their   areas   of   weakness,   and   really   looking   at   the   

sentence   level.   Starting   at   the   sentence   level.     

  

That's   the   wonderful   thing   about   speech   language   pathology   is   that   we   can   really   

break   things   down   to   the   specifics   and   that's   what   can   be   targeted   in   our   therapy.   

Again,   you   would   target   the   student's   area   of   weakness   by   working   on   writing   those   

types   of   sentences,   and   then   practicing   relaying   that   information   in   their   academic   

subjects.   And   again,   you   would   wanna   begin   at   the   lowest   level   of   difficulty   for   the   

student   and   then   slowly   increase   in   complexity.   So   first,   you   would   want   to   collect   

writing   samples.     

  

So   you   would   wanna   click   one   or   more   than   one   and   analyze   the   student's   written   

language   skills.   You   would   wanna   make   sure   these   writing   samples   are   close   to   the   

type   of   writing   that   the   student   is   being   asked   to   do   in   their   academic   courses.   And   

you   want   to   consider   narrative   and   expository.   You   can   also   consider   persuasive   or   

argument,   but   just   know   that   persuasive   or   an   argument   is   a   much   harder   and   more   

complex   task.   So   you   just   wanna   make   sure   that   that's   appropriate.   Students   can   have   

an   issue   in   one   of   these   writing   genres   or   a   student   may   have   an   issue   or   difficulty   in   all   
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of   these   genres.   For   narrative   writing   sample,   a   way   to   collect   their   sample   would   be   to   

have   a   student   write   a   retell   of   story   to   keep   it   within   the   narrative   genre.   So   it's   good   

to   have   them   retell   something   like   an   episode   of   a   TV   program,   part   of   a   movie,   or   a   

part   from   a   book   that   they   have   read.   And   you   have   to   be   real   careful   that   it   doesn't   flip   

to   the   expository.   You   want   them   to   actually   retell   the   story.   And   you   may   have   

students   that   really   struggle   with   just   writing   the   story.   Another   simpler   way   is   to   just   

provide   them   a   picture   that   they'll   be   able   to   create   a   story   about   and   giving   them   

directions   like,   "Write   a   story."   So   they   know   that   they're   not   just   supposed   to   provide   

statements,   telling   about   what's   happening   in   the   picture.     

  

Sometimes   I   also   will   give   them   a   prompt   if   they're   really   stuck.   I'll   say   something   like,   

"Once   upon   a   time."   Say   they're   gonna   write   about   Harry   Potter.   "Once   upon   a   time   

Harry   Potter..."   Get   them   going   a   little   bit,   so   they're   staying   within   that   genre.   Some   

ways   to   collect   an   expository   writing   sample   might   be   to   have   them   provide   factual   

information   about   a   topic.   "Tell   me   how   to   play   your   favorite   game."   Something   that   

they're   really   familiar   with,   that   they   would   really   enjoy   writing   about.   This   could   also   be   

to   provide   a   summary   of   something.     

  

There   is   some   current   research   literature   out   that   is   recommending   that   summaries   are   

a   great   choice   for   writing   samples.   This   is   a   very   common   expectation   for   adolescents   

and   especially   in   high   school   to   write   a   summary.   And   this   is   a   much   more   difficult   task   

because   students   have   to   read   the   information   and   then   they   have   to   write   about   it.   

And   there   are   a   variety   of   different   expository   samples   that   can   be   collected.   So,   if   the   

student   can   handle   it,   you   may   want   them   to   do   two   or   three   different   samples   for   you,   

so   you   can   see   if   maybe   there's   more   difficulty   say   with   writing   something   like,   how   to   

play   your   favorite   game.   And   then   maybe   working   on   writing   and   summaries   would   be   

a   therapy   target.   Some   other   expository   structures   to   consider   are   sequencing,   having   

them   write   about   a   procedure,   comparing   and   contrasting,   telling   how   two   things   are   

the   same   or   different.   Cause   and   effect,   telling   how   one   thing   causes   another.   
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Problem/solution,   giving   a   problem   and   then   having   them   provide   a   solution.   

Persuasive   argument,   choosing   a   position   and   then   defending   it.   And   then   if   using   

academic   material,   you   can   also   have   them   use   cited   evidence   with   any   one   of   these   if   

that's   what   they're   being   required   to   do   in   class.   All   right.   So   after   you   collect   those   

writing   samples,   you're   gonna   need   to   analyze   the   writing   samples   to   then   determine   

what   types   of   sentences   that   you   are   going   to   work   on.   So   when   determining   those   

areas   of   weakness,   some   things   to   look   at   are   the   sentence   length.   How   many   words   

are   in   the   sentences?   Are   they   short   or   run-on?   What   types   of   sentences,   are   they   

simple   or   complex?   And   then   also   their   use   of   writing   conventions.   So   are   they   using   

correct   capitalization,   punctuation,   and   spelling?   Some   more   things   to   look   at   at   the   

sentence   level   is   the   actual   sentence   structure.   So   do   they   have   noun/verb   agreement?   

Are   there   morphological   errors?     

  

Are   they   using   phrases   or   multiple   clauses?   What   types   are   they   using?   Are   they   

correct?   Are   there   transitions   or   conjunctions?   And   are   they   used   correctly?   And   then   

overall,   do   all   these   structures.   Facilitate   the   flow   of   content.   You   can   also   look   at   

writing   at   a   more   broader   level.   You   can   look   at   paragraphs.   Are   there   transition   

sentences   at   the   beginning   of   paragraphs?   Is   there   cohesion,   the   order   and   transitions   

between   sentences?     

  

And   then   you   can   look   at   whole   essays.   How   is   the   general   structure?   How   are   they   

using   syntax   to   portray   their   entire   essay?   Are   they   using   paragraphing?   Are   they   using   

transitions?   So   a   lot   of   different   things   to   analyze   there.   And   that   gives   you   a   lot   of   

different   things   that   you   can   also   focus   on   when   you're   working   on   sentences.   So   now  

let's   talk   a   little   bit   about,   how   you   would   frame   this   if   you   were   going   to   do   therapy?   

And   here's   a   hierarchy   that's   adapted   from   Nelson   2013.   Where   you   would   start   and   

what   would   be   the   more   difficult   sentences   type   to   approach.   So   the   first   would   be   of   

course,   simple   sentences   or   noun-verb   or   noun-verb-object,   noun-verb-preposition.  

The   next   level   of   difficulty   would   be   with   embedded   phrases.   So   adding   some   
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elaborative   noun   phrases,   prepositional   phrases,   participles,   infinitives,   gerunds,   and   

any   of   these   extra   little   pieces   in   the   sentence.   The   next   level   would   be   sentences   with   

coordinated   clauses.   So   you   have,   FANBOYS,   which   would   be   for,   and,   nor,   but,   or,   

yet,   so.   Sentences   that   would   coordinate   more   than   one   thought   using   those   

transitions.   The   next   level   would   be   complex   sentences   with   dependent   clauses.   So   

relative   adverbial   and   nominal,   which   we   had   spoken   about   before.   And   then   the   last   

level   would   be   complex   sentences   with   embedded   dependent   clauses.   So   information   

that's   embedded   between   the   main   noun   and   verb   clause,   which   we   also   discussed   

prior   as   well.   All   right.   So   here   are   some   sentence   formulation   examples.   So   here   are   

some   examples   of   different   things   you   can   do   to   really   have   kids   writing,   and   

practicing,   and   thinking   about   things   at   a   sentence   level.   So   one   thing   you   can   do   is   

practice   altering   verbs   and   sentences.   This   is   using   just   the   noun,   school   and   the   verb,   

closes.   So   you   see   here,   there's   so   many   different   ways   you   can   change   that   verb.   So   

you   have   school   closes,   which   is   present   tense.   School   closed,   past   tense.   School   was   

closed,   past   participle.     

  

School   was   closing,   present   participle.   School   has   closed,   which   would   be   present   

perfect   tense.   School   had   closed,   past   perfect   tense,   and   then   school   is   going   to   

close,   so   the   use   of   an   infinitive.   And   you   can   say   that   one   sentence   was   in   their   

academic   text   and   then   an   activity   could   be   how   many   ways   can   we   change   that   

sentence?   What's   changing?   How   will   we   change   it?   How   does   that   change   the   

meaning?   And   then   this   would   be   targeting   very   specific   syntax   goals   that   the   student   

may   have,   but   still   may   be   using   academic   content.   And   you   could   have   them   practice   

writing   these,   or   just   erasing   the   one   piece   and   changing   the   endings,   and   then   having  

discussion   about   it.   Here's   some   other   ways   to   play   around   with   this   verb,   school   and   

close.   School   is   closed.   And   then   you   see   here   that   close   now   is   an   adjective,   is   

becomes   a   verb,   or   school   closings   are   on   the   calendar.   How   now   close   becomes   

closing,   and   it   becomes   a   gerund.   It's   not   the   verb   anymore.   Or   a   last   example   could   

be,   the   school   close   to   my   house.   That's   not   close,   that's   close.   And   a   discussion   there   
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about   how   that   changed   and   now   it's   not   a   verb,   it's   part   of   an   adverbial   phrase.   So   all   

different   things   that   you   could   take   any   sentences   that   you   have   from   academic   text   

and   take   any   one   of   these   type   things   and   play   around   with   it.   And   there   would   be   

great   therapy   activity   and   your   students   practice   writing   these   things.   Here's   even   

more   examples.   If   you   wanna   go   beyond   even   simple   sentences,   if   you   wanna   really   

expand   and   add   things,   here   are   some   examples.   So   you   would   have   the   simple   

sentence,   school   was   closed.   All   right.   Let's   add   elaborative   noun   phrases,   say   that's   

the   target.   Our   brand   new   beautiful   school   was   closed.   I'm   adding   a   prepositional   

phrase.   School   was   closed   in   the   summer   months.   So   that   would   be   the   added   piece.   

School   was   closed,   but   security   was   still   working.     

  

So   coordinated   clause   or   something   like,   when   I   was   a   kid,   the   school   that   I   attended   

was   closed.   So   that   would   be   adding   your   adverbial   dependent   clause   at   the   

beginning,   "when   I   was   a   kid"   and   then   the   embedded   relative   clause   in   between   

school   and   closed,   which   was,   that   I   attended.   So   a   lot   of   work   there   and   a   lot   of   

different   opportunities   for   expansion.     

  

The   next   practice   or   activity   is   sentence   manipulation   IN   CONTEXT.   And   the   two   I'm   

gonna   talk   about   are   sentence   combining   and   sentence   decombining   or   another   term   

for   that   is   parsing.   And   since   it's   combining,   is   the   practice   of   manipulating   two   or   

more   simple   sentences   into   one   sentence.   And   sentence   decombining   is   the   opposite.   

It's   the   practice   of   breaking   down   complex   sentences   into   simple   sentences   or   

phrases.   So   let's   talk   a   little   bit   about   sentence   combining,   and   some   variations   you   

can   play   around   with   here   and   in   therapy.   Sentence   combining   again,   you   can   do   two   

sentences   combining   into   one,   three   sentences   combining   to   one,   four   sentences   

combined   to   two,   whatever   you   think   the   students   can   handle.   You   can   use   sentences   

from   any   academic   subject.   It   has   a   lot   of   flexibility   with   it.   The   other   aspect   that   you   

can   control   is   the   type   of   prompts   you're   gonna   give   the   students.   So   you   have   closed   

prompts   where   their   syntactic   choices   are   restricted   or   open   prompts   where   their   
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syntactic   choices   have   some   or   no   restrictions.   And   I   will   show   some   examples   of   

these   after   this   slide.   So   the   first   choice   is   closed   prompts.   So   you   can   really   restrict   it,   

tell   them   they   can   not   use   certain   conjunctions.   You   could   have   something   called   a   

parentheses   cue,   which   I'll   show,   which   there's   a   word   in   parentheses   that   they   must   

use   to   connect   the   sentences.   Then   you   have   open   prompts,   which   an   open   prompt   

could   be   a   choice.   So   give   them   a   choice   between   two   conjunctions   or   even   a   full   open   

prompt,   which   is   where   a   student   makes   all   the   syntactic   choices.   Here's   some   

different   cue   examples.   So   the   first   one   would   be   an   example   of   a   restricted   prompt.   

So   you   may   want   to   tell   the   students   they   have   to   combine   these   two   sentences   and   

they   cannot   use   the   word,   because.   I   use   this   one   often   because   the   word,   because   is   

very   often   used   as   a   transition   when   students   are   having   difficulty.     

  

They   find   that   that   one   can   work   for   anything,   but   it   really   is   not   going   to   convey   the   

relationship   that   they   need   the   transition   to   convey   in   their   writing.   So   then   they   

wouldn't   be   allowed   to   use   that.   And   then   they   would   be   forced   to   use   other   choices.   

Another   example,   here,   you   have   these   two   sentences   in   the   next   bullet.   So   you   have,   

the   potential   energy   of   two   atoms   is   zero.   There   is   no   attraction   between   atoms.   And   

then   the   parentheses   cue   there   is,   therefore.     

  

If   you   notice,   I   put   the   punctuation   right   in   there,   then   they   get   exposure   to   the   

punctuation.   Using   the   punctuation,   they   can   just   copy   it   without   even   really   having   to   

know   yet   what   it's   for   and   then   you   could   discuss   that   later.   But   then   they   would   

combine   those   two   sentences   and   they   have   to   use,   therefore.   Open   prompt   would   be   

a   choice   you   can   use   as   long   as   or   therefore.   And   then   the   last   one   would   be   the   full   

open   prompts.   So   you'd   give   them   two   sentences   and   all   that   you   tell   them   is   you'd   

have   to   combine   these   two   sentences   into   one   sentence,   and   then   they   would   have   to   

make   all   the   choices.   So   here's   an   example   of   actually   how   you   would   give   the   two   

sentences   and   then   how   you   would   combine   them.   Now,   this   one   would   be   possibly   an   

open   prompt   where   you   told   them   that   they   could   use   as   long   as   or   therefore.   What   
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you   would   want   to   point   out   here   too   is   that   the   relationship   between   these   two   

sentences   is   cause   and   effect.   So   you   have   to   make   sure   that   the   transitions   that   are   

being   used   are   for   cause   and   effect.   So   you   have   these   two   sentences,   "The   potential   

energy   of   two   atoms   is   zero."   "And   there's   no   attraction   between   that."   And   of   course,   

this   was   from   science   class.   So   here's   your,   as   long   as.   As   long   as   potential   energy   of   

two   atoms   is   zero,   there   is   no   attraction   between   atoms.   So   that's   one   way.   And   then   

the   second   way   would   be,   the   potential   energy   of   two   atoms   is   zero,   therefore   there   is   

no   attraction   between   the   atoms.   So   two   different   examples   there   of   how   you   can   

combine   these   two   sentences.   So   now   we're   gonna   talk   about,   what's   the   opposite,   

which   is   how   to   sentence   decombine   or   parse.     

  

These   are   the   steps   that   you   would   use   to   do   that   process.   And   then   I   will   show   you   an   

example.   So   in   order   to   do   this,   you   would   need   complex   sentences.   And   again,   what's   

great   is   the   flexibility.   You   can   take   anything   from   their   academics   and   do   this   process.   

So   the   first   part   is   you   find   the   verbs   or   clauses   and   their   tense,   whatever   sentence   

you're   looking   at,   then   you   wanna   determine   if   they're   a   compound   structures.   So   two   

nouns,   two   verbs,   two   adjectives.     

  

And   if   the   sentence   has   independent   or   dependent   clauses.   After   that,   you   wanna   

remove   the   transition   words.   Then   you   wanna   reduce   a   complex   sentence   down   into   

simple   kernel   sentences.   And   that   would   mean   that   dependent   clauses   have   to   

become   independent   clause   sentences,   phrases   should   become   their   own   separate   

kernel   sentences.   And   you   would   wanna   be   careful   of   words   that   might   appear   to   be   

verbs   that   might   be   serving   an   adjective   or   an   adverb   function,   such   as   infinitives,   

participles,   or   verbs   with   subordinate   clauses.   These   may   reduce   down.   You   might   

wanna   make   your   own   sentence   just   with   that   information,   especially   if   it's   important   

information   being   conveyed   in   that   sentence.   So   here's   an   example.   While   Athenian   

women   were   considered   lower   than   slaves,   Spartan   women   were   independent   and   

could   own   property.   So   this   comes   from   history   text.   So   first   we   would   find   the   verbs.   
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So   first   we   have,   were   considered   would   be   the   first   set   of   verbs   here.   You   have   also   

were   before   independent   and   could   own.   So   those   would   be   all   the   verbs.   You   also   

wanna   note   any   compound   structures.   So   you   have   this,   and   here.   So   that   might   be   

something   that   you   would   underline.   Then   you   have   independent   and   dependent   

clauses.   So   usually   a   signal   for   dependent   clauses   is   a   comma.   So   here   are   after   slave.   

So   I   would   know   that   this   whole   thing   here   is   a   dependent   clause.   And   then   I   would   

see   after   the   comma,   you   have   an   independent   clause.   That's   gonna   signal   here.   We   

have   to   break   this   up   into   two   sentences   and   that   the   first   part   can   stand   on   its   own.   

Sometimes   I   use   highlighters,   I   have   kids   circle   commas,   whatever   works.   You   would   

then   remove   the   transition   word,   which   would   be,   while.   So   we   would   probably   cross   

this   out   from   the   dependent   clause.     

  

And   last,   what   we   would   do   is   then   we   would   reduce   down   all   these   parts   into   separate   

sentences.   So   the   first   one   that   we   would   break   down   is,   Athenian   women   were   

considered   lower   than   slaves.   Spartan   women   were   independent,   and   Spartan   women   

could   own   property.   So   that   would   be   an   example   of   how   to   use   sentence   

decombining   with   history   text.   Another   activity   or   practice   that   you   can   use   is   use   of   

the   reciprocal   processes.   And   that's   listening,   speaking,   reading,   and   writing.   So   any   

one   of   the   activities   that   I   already   spoke   about,   when   working   on   any   one   of   these,   is   

best   to   try   to   target   all   four   of   the   language   processes,   and   so   you   all   work   together.   

And   research   has   shown   that   while   you're   working   on   writing,   that   it   does   improve   

reading   skills.     

  

Writing   does   improve   content   knowledge,   or   academic   content   knowledge,   and   that   

writing   can   improve   specific   skills,   like   the   ability   to   list   relationships   related   to   

academic   content.   So   using   the   reciprocal   processes   while   writing,   now   you   can   do   

this   that   the   therapist   is   modeling   this,   the   therapist   and   students   are   working   together.   

Students   do   this   chorale,   students   do   this   individually.   Whatever   works   for--   If   you're   

working   with   an   individual   student   or   a   group   of   students,   or   a   whole   classroom   of   
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students,   this   can   work.   The   first   thing   you   would   wanna   do   is   brainstorm   aloud   and   

talk   about   the   anticipated   structure   of   a   sentence.   So   that   would   be   part   of   the   

speaking   piece,   having   that   discussion.   Having   you,   the   therapist   or   students   read   

things   aloud   to   add   the   reading.   Whenever   you're   looking   at   reading   texts,   it's   a   natural   

to   just   read   it   aloud.   So   you're   immediately   incorporating   the   reading   process.   You   can   

have   someone   read   aloud   and   everybody   else   has   to   listen.   So   then   you're   adding   the   

listening   piece   in   there.   And   then   when   you're   writing,   when   you   are   writing   and   you're   

making   edits   and   you're   repeating   the   process,   you   would   have   to   discuss   it.   You   

would   have   to   read   it.   So   you're   constantly   using   those   four   reciprocal   processes   while   

you're   working   on   writing   activities.   And   what's   great   about   that   is   then   whether   they're   

goals   or   receptive   or   expressive,   you're   targeting   everything   just   within   the   one   writing   

activity.   The   last   activity   or   practice   to   target   syntax   is   the   use   of   a   metalinguistic  

approach.   And   I've   kind   of   alluded   to   this   throughout   this   whole   course.   And   that's   

really   bringing   attention   to   the   language.     

  

Talking   about   the   language.   Not   just   writing,   but   talking   about   what   you're   writing,   and   

a   lot   of   it   is   the   why,   why   you're   doing   what   you're   doing.   This   is   gonna   go   back   to   

everything   else   that   we've   already   covered.   So   while   constructing   sentences,   the   

therapists   and   students   should   talk   about   each   of   the   aspects   of   the   sentence.   So   

what   structures   are   needed   and   why?   Where   certain   aspects   of   the   sentence   should   be   

placed   and   why.   Do   the   writing   conventions,   so   capitalization   and   punctuation   send   the   

message   that   you   wanna   convey   to   the   reader?   You   can   do   this   when   you're   

formulating   the   sentence,   you   could   do   this   when   you're   combining   a   sentence,   you   

could   do   this   when   you're   editing   a   sentence.   I   very   often   go   from   left   to   right.   We   start   

with,   is   there   a   capital   letter   at   the   beginning   of   a   sentence?   Why   does   that   have   to   be   

there?   If   a   student   forgets   it,   I   may   purposely   read   it   incorrectly.   Or   if   it's   a   run-on   

sentence,   I'll   read   it   incorrectly,   and   then   I'll   say,   "What   did   you   forget?   What's   missing   

there?   You   see   you   didn't   tell   me   I   have   to   pause   here.   You   didn't   tell   me   I   have   to   stop   

here.   Or   you   didn't   tell   me   that   I   have   to   start   here   because   the   capital   letter   is   
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missing."   And   having   those   discussions   and   making   students   really   much   more   aware   

of   the   specifics   and   the   message   that   they're   writing   is   conveying.   Here's   a   

metalinguistic   example.   So   say   you   have   this   sentence   from   science.   Protons   have   a   

negative   charge,   but   electrons   have   a   positive   charge.   So   the   first   thing   you   could   say   

is   something   like,   why   do   we   need   to   remember--   What   do   we   need   to   remember   at   

the   beginning   of   the   sentence?   So   it   would   be,   have   a   capital   letter.   Why?   Because   

that's   the   beginning   of   our   thought   or   say   with   somebody's   name,   then   I   know   it's   that   

person's   name,   it's   a   proper   noun,   so   on   and   so   forth.   Another   question   could   be,   what   

is   the   relationship   between   the   nouns?   What   word   do   you   need   to   signal   that   

relationship?   Well,   protons   and   electrons   have   opposite   charge.    

  

So   this   is   actually   comparing   and   contrasting,   and   that   comma   needs   to   be   there   

because   you're   signaling   to   the   person   who's   reading   it,   "Hey,   something   different   is   

coming."   You   need   that   word,   but   in   there.   Why   does   but   have   to   be   there?   Well,   that's   

telling   you   there's   something   different   between   protons   and   electrons.   Why   do   we   need   

a   comma?   And   again,   I   already   said   this,   but   there   needs   to   be   that   space   there,   there   

needs   to   be   a   pause   there   to   let   the   reader   know   something   different   is   coming.   And   

then   why   do   we   need   a   period?   Well,   that   tells   the   reader   that   my   thought   is   ending   

and   I'm   going   to   now   get   on   to   a   different   thought.     

  

So   that   was   our   last   practice   or   activity.   So,   here's   just   a   summary   of   what   we've   

covered   in   this   presentation.   Many   adolescent   students   struggle   with   writing.   

Knowledge   and   use   of   syntax   contributes   to   written   language   skills,   which   is   a   complex   

task,   especially   for   adolescents.   There   are   several   characteristics   of   students   who   

struggle   with   writing   that   indicate   difficulty   with   syntax.   And   some   general   therapeutic   

practices   or   activities   can   help   target   written   syntax   in   therapy,   which   can   improve   

adolescents   written   language.   The   next   three   slides   contain   some   great   references   for   

this   presentation   that   you   may   find   helpful   in   providing   you   further   information   on   any   

of   the   activities   or   practices   that   I   shared   with   you   today.   Some   of   these   references   
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also   contain   more   information   about   characteristics   or   more   evidence-based   data   to   

support   if   you   were   ever   going   to   use   any   of   these   practices   in   your   therapy,   because   

we   all   know   that   we   need   to   be   using   evidence-based   practice.   So   you   have   three.   

  

-   [Amy]    We   really   appreciate   all   the   great   information   you've   given   us   here   today.   

Thanks   for   being   here.   

  

-   [Lynne]   It   was   my   pleasure.   

  

-   [Amy]    I   am   going   to   go   ahead   and   wrap   up   this   class.   Once   again,   yeah,   thank   you.   

And   thanks   to   everybody   out   there   listening.   We   appreciate   your   participation   in   this   

course.   
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