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= |f you are viewing this course as a
recorded course after the live webinar, you
can use the scroll bar at the bottom of the
player window to pause and navigate the
course.

» This handout is for reference only. Non-
essential images have been removed for
your convenience. Any links included in the
handout are current at the time of the live
webinar, but are subject to change and
may not be current at a later date.

conTinuEs

No part of the materials available through the continued.com site
may be copied, photocopied, reproduced, translated or reduced to
any electronic medium or machine-readable form, in whole or in part,
without prior written consent of continued.com, LLC. Any other
reproduction in any form without such written permission is
prohibited. All materials contained on this site are protected by
United States copyright law and may not be reproduced, distributed,
transmitted, displayed, published or broadcast without the prior
written permission of continued.com, LLC. Users must not access or
use for any commercial purposes any part of the site or any services
or materials available through the site.
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Technical issues with the Recording?

= Clear browser cache using these instructions
= Switch to another browser

= Use a hardwired Internet connection

= Restart your computer/device

Still having issues?
= Call 800-242-5183 (M-F, 8 AM-8 PM ET)
= Email customerservice@SpeechPathology.com

conTinu[Ey
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CO nTI n U @ o:?..' Child Language &

NTINUING €DUCAaTION FOR THE LIFe OF YOUR Career

Principles Driving Effective
Narrative-Based Language
Intervention

Douglas Petersen, PhD, CCC-SLP

Moderated by:
Amy Natho, MS, CCC-SLP, CEU Administrator, SpeechPathology.com
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Need assistance or technical support?

= Call 800-242-5183
= Email customerservice@SpeechPathology.com
= Use the Q&A pod

conTinulEy
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How to earn CEUs

» Must be logged in for full time requirement
» Log in to your account and go to Pending Courses

= Must pass 10-question multiple-choice exam with a
score of 80% or higher
= Within 7 days for live webinar; within 30 days of registration for
recorded/text/podcast formats

= Two opportunities to pass the exam

@ 00
ot

conTiNU[EY |4 icaimmeses

Principles Driving Effective
Narrative-Based Language
Intervention

Douglas B. Petersen, PhD, CCC-SLP
Professor, Brigham Young University
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isclosure: Financial: Dr. Doug
Petersen is Vice President of Research for
Language Dynamics Group, LLC, and receives
royalties for therapy materials sold through that
company. Nonfinancial: No relevant
relationships to disclose.

= Content Disclosure: This learning event does
not focus exclusively on any specific product or
service.

= Sponsor Disclosure: This course is presented
by SpeechPathology.com.
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Most of my examples are from my
own research and | use Story
Champs as an example, however,
the principles are broadly
applicable and useful even if you
do not use a specific program.

Disclosure: Dr. Petersen is a
coauthor of Story Champs,
which is commercially available
storytelling curriculum. He is
entitled to financial benefits
related to its sale.
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Learning Outcomes

After this course, participants will be able to:

= List the 10 key principles of narrative-based language
intervention.

= List examples of how these principles can be used to
drive intervention.

= Explain how to implement individual, small-group, and
large-group narrative-based language intervention.
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Fgure 2. Percentage distribution of 4th-, 8th-, and 12th-grode students, by National A " of Edy | Prog
(NAEP) reading achievement level: Selecied yeors, 1992-2017
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= “lt is now well accepted that the chief cause of
the achievement gap between socioeconomic

groups is a language gap.”

= -Hirsch, 2003

= “Academic language is the pivotal skill repertoire

for

closing the achievement gap and attention to it is
nearly absent in primary grades.”

= -Snow & Uccelli, 2008
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Reading-Comprehension is Related to
Language Comprehension

Correlation (r = .73) between oral
language comprehension and reading
comprehension for all students.

Deceding Comprahension Compasite

Oral Language Comprehension Composite

Hispanic Deceding Comprehension Composite
¥ 1] s 5

Correlation (r = .74) between oral
language comprehension and reading
comprehension for Hispanic students.

1000 200 00 wo
Hispanic Oral Language Comprehension Composite

conTinulEy

5/19/2020



.'-',-."-' o
conTiNU[EY |& icaimmeses

Narratives are causally related events
told or retold in temporal order

KRS s
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Children’s oral language competence is strongly
predictive of their facility in learning to read and
write... listening and speaking vocabulary and even
mastery of syntax set boundaries as to what children
can read and understand no matter how well they
can decode.

(CCSS; Appendix A, pg. 26)

conTinulEy
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Academic Language

Language used in school to help students acquire and use
knowledge:

= Vocabulary

= Complex syntax
= Text structures
= Inferencing

Child Language &
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Academic Language

= Adverbs (e.g., quickly)
= Temporal subordination (e.g., When he was walking...)

= Causal subordination (e.g., | was frighten because the dog was
chasing me.)

= Elaborated noun phrases (e.g., The enormous dog that was scary)
= Mental & linguistic verbs (e.g., decided, considered)

= Conjunctions (e.g., and, but)

= Dialogue (e.g., He hollered, “I need some help!”)

conTinulEy
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Research Based Principles
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Research Based Principles

' Deliver immediate corrective feedback -
' Use %—steg Eromgtinﬁ > st
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Build Story Structure First

Teach storytelling so that you can teach complex
language embedded in storytelling.

conTinulEly

et
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Effects of an Individualized
Narrative Intervention on

Children’s Storytelling and
Comprehension Skills
Trina D. Spencer

Northern Arizona University, Flagstaff. AZ, USA
Mandana Kajian

University of Texas at Austin, TX, USA
Douglas B. Petersen

University of Wyoming, Laramie, WY, USA

Nicholas Bilyk

Northern Arizona University, Flagstaff. AZ, USA
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Shoot for the Stars

The most common mistake is that clinicians don’t
continue to build sophisticated complex language after
storytelling is established.
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1 Stories

--0 Complex |
Language !

! __ A Fictional
Stories

Story
Structure

- - O Writing
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Promote Metalinguistic
Knowledge %

Language about language and
knowledge about knowledge.

...','-’-. %
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How to build metalinguistic
knowledge

= Give the story grammar elements names
x Character €
x Problem Q)
x Feeling (@
x Action

x Ending ()

= Explicitly teach without “explaining”

Qiom

conTinulEy
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How to build metalinguistic

knowledge

= Use multiple exemplars to teach the pattern

OO0 DO

conTinulEly
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Language Disorders

Once, Michallo tentatively went to the dentist office. She
wasn't sure what was going to happen. The dentist looked

at her teeth and said, “You have pretty teeth, but you have
some cavities.” Michelle felt miserable because she needed
1o have her tooth fixed. Michosi resolved to take better care
of her teath. She said to the dentist, “I promise I'l bo better at
brushing my teath.” After Michelle left the dentist, she faithfully
brushed and flossed her teeth two times every day so that she
didn't get more cavities. When she went back to her dentist
lator, Michelle's toeth that used to be yollow were radiant. She
was happy. Michello’s beautiful, bright teeth cidn't have one
cavity because she had taken care of them.

The other day, Danlel was working at his desk because his
teacher told him to write an amazing story. When a boy
hurriedly marched by his desk, he spilied water on Daniel's
paper. It was an accident, but Daniel was livid because his
phenomenal story was ruined. It was a great story, 5o Daniel
was about to yell at the boy, but he decided to just get another
piece of paper. Then he nicely asked his teacher for more paper
1o write another story. She said, “Of course. Here's paper that
you can use.” After Daniel finished composing the story, his
teacher liked it because it was well written. Daniel felt motivated
1o keep writing.

Saturday morming, Lily was eating cereal in the Iving room

50 she could watch TV. When she wasn't paying attention,

Lily dropped her bowl of cereal that was full of mik. She was
worried because she got milk and cereal on the Clean carpet.
Lily quickly considered the situation. She looked over the dirty,
soaking wet carpet and thought about hiding the sopping
mess, but then decided 1o get help instead. She swiftly toid
her mom about the accident so that she could heip. Then Lily's
mom sakd, “Let's hurry and clean up this really big mess.” After
they cleaned up the cereal, Lily never ate in the living room
again. Lily was pleased because she got her mom's help and
cleaned up the disaster.

|
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How 1o build metalinguistic
knowledge

= Use multiple exemplars to teach the pattern

OO0

= Children learn the “concept” of story grammar
which helps to organize story content

= Avoid memorizing stories and story recall
= Storybooks vs. specialized stories

Q3 W |
conTinuRY [& icmaimmese:
Keep Children Active #
Talking is necessary to get better at
talking and children need to practice
active listening.
I

conTinulEy
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Active Student Responding

= Reduces behavior problems

= Increases opportunities to practice

= Retells integrate listening and talking
= Small groups of 3 students or 1:1

= Group responding

= Play active listening games

Qim
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Use Whole-Part-\Whole Instruction

Contextualize, unpack, and then reconstruct G
stories to ensure the task is meaningful.

Q7. |
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LARGE
GROUP TARGET
Basic Story Structure - Retell

| Convider ADO ON lessons 88-42

MATERIALS

¥ Choase a CLASSIC o BUITZ Level A story trom ssory bock

v Bustrasices
¥ 0 i Canin, 3400 GO % COe RO ey S BLITEZ S, 0 0oy sarde 1, 2,3, 7 and
o -

— : Q8 |
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whole >
parts >

parts >

whole >

parts >

whole>

parts >

whole >

1 - Model Story

Display § Wustrations
Read the story

As needed: Name the Story Grammar parts
As needed: Students name the Story Grammar
parts

2 -Team Retell

O Leave illustrations on table

O Pick up icons and give each student 1-2 icons;
Kkeop one for yourself if necessary

O Starting with the person who has the Character
icon and moving through the parts in order, each
person retels the part of the story

O Students place icons on or near illustrations

O Summarize the story quickly and ensure that all
parts are included

3 - Individual Retell 1

O Leave illustrations and icons on table

O Select one student to retell entire story

O Heip the student retell all parts of the story

O Everyone, but the storyteller, plays a Story Game

O Summarize the story quickly and ensure that all
parts are included

4 - Individual Retell 2

O Remove illustrations and leave icons on table

O Select one student to retell entire story

O Help the student retell all parts of the story

O Everyone, but the storyteller, plays a Story Game

O Summarize the story quickly and ensure that all
parts are included

Place Story Grammar icons on or near ilustrations

5 - Individual Personal Story 1

O Leave icons on table

O Select one student to tell a personal story

O Say, “Has something like that ever happened to

you?*

O Help the student generate al parts of the

student's personal story

O Everyone, but the storyteller, plays a Story Game
O Summarize the student’s story

6 - Individual Personal Story 2

(skip # fewer than 4 students)

O Remove icons from table

O Select one student to tell a personal story

O Say, “Has something like that ever happened to
2

you'
O Help the student generate all parts of the

student's personal story

O Everyone, but the storyteller, plays a Story Game
O Summarize the student’s story

Assign students to steps 3-6 so the order in which
they retell and tell stories changes frequently

Use 2-Step Prompting to help students

1) Ask a question

2) Model what the student should say

Make corrections immediately

v Differentiate targets for each student

< parts

< whole

< parts

< whole

Q7 Q9 B |
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Use Visuals and Fade them Fast

Avoid dependency on visuals by fading them
systematically — first pictures then icons

(4]

Q7 |

conTinu[Es)

5/19/2020

17



conTinulEly

Child Language &
Language Disorders

1 =Model Story

O Display 5 ilustrations

O Read the story

O Place Story Grammar icons on or near llustrations

O As needed: Name the Story Grammar parts

O As needed: Students name the Story Grammar
parts

2 -Team Retell

o 1l

O Pick up icons and give each student 1-2 icons;
keep one for yourself if necessary

O Starting with the person who has the Character
icon and moving through the parts in order, each
person reteils the part of the story

O Students place icons on or near illustrations

O Summarize the story quickly and ensure that all
parts are included

3 - Individual Retell 1

O Leave illustrations and icons on table

O Select one student to retel entire story

O Help the student retell all parts of the story

O Everyone, but the storyteller, plays a Story Game

O Summarize the story quickly and ensure that all
parts are included

4 - Individual Retell 2

O Remove illustrations and leave icons on table

O Select one student o retel entire story

O Help the student retell all parts of the story

O Everyone, but the storyteller, plays a Story Game

O Summarize the story quickly and ensure that all
parts are included

5 - Individual Personal Story 1
n
O Select one student to tell a personal story
O Say, “Has something ke that ever happened to
e
O Help the student generate all parts of the
student’s personal story
O Everyone, but the storyteller, plays a Story Game
O Summarize the student’s story

6 - Individual Personal Story 2
(skip if fewer than 4 students)
O Remove icons from tal
O Select one student to tell a personal story
O Say, “Has something like that ever happened to
e

O Help the student generate all parts of the
student’s personal story

O Everyone, but the storyteller, plays a Story Game

0O Summarize the student’s story

V' Assign students to steps 3-6 5o the order in which
they retell and tell stores changes frequently

Use 2-Step Prompting to help students

1) Ask a question

2) Model what the student should say

v Make cormections immediately

v Differentiate targets for each student

Child Language &
Language Disorders
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Provide Immediate
Corrective Feedback 4

instead.

Corrective feedback is immediate, specific,
and focuses on what the child should do

onTiNU[E)

5/19/2020
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1. Corrective Feedback

» Focuses on what the child should do and not what
they did wrong.

“Say it like this, ‘dJohn was sad because he hurt his knee.” Your turn.”

conTinulEly
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2. Corrective Feedback

= |s delivered immediately so that the cohesion
between sentences is honored.

“Wait. I'm a little confused. How did you feel about your problem?”]

conTinulEy

5/19/2020
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3. Corrective Feedback

= Specific versus general.

“Oops. You forgot something.” vs. “How did he feel about his
problem?”

conTinulEly

®, 00
[ 2
L3

Child Language &

'.".- ‘e Language Disorders

Instructive Feedback

= Recasting is one of the easiest and best ways to
give feedback that promotes future behavior.

conTinulEy

5/19/2020

20



.’-’,-.'," o
conTiNU[EY |& icaimmeses

Use 2-Step Prompting &

Prompts need to be effective, but also efficient.

ot .
conTiNU[EY |4 icaimmeses

1. Ask a question

= Specific questions reveal what information you are
looking for without telling them what to say.

“What was John’s problem in this story?”

Q6m |

conTinulEy
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2. Model

= [f the question is not effective, tell them what to say
and have them repeat it.

“John cut his knee. Now you say that.”

Q6 |
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Differentiate & Individualize

Set the demands of the storytelling task
according to individual language targets.

O
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Differentiate in Small Groups

= Story grammar OO0
= Complex language

= Vocabulary

= Inferencing

= Articulation

= Lengthening utterances

= Ete...

Q5m |
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Use 2-step prompting, recasting, modeling
and repetition to shape children’s language
according to individual targets.

conTinulEy
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Arrange for Generalization

To maximize the effect of intervention,
plan for generalization opportunities.

conTinu[Es)
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Involve Parents
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Puente de
Cuentos

© Personaje
© Problema
= sentmiento

Un s, Sura estate

famia en of parcue

“Mira las fot0s y cuéntame b historia 1o mejor que puedas”.
“Cudntame de Una vez que brincaste Por eAcima de Un tronca”.
*1Qué significa brincer 7" (saktar)

*(Qué significa himado?” (un poco mojado)
“Usa ‘prmero’, lego’ y Tinal’ pip

* *1Qué crees que Sara y s

Puente de
Cuentos

© Personaje
O Problema

PIDALE A SU HUJO(A):

*Mra las fotos y cuéntame la historia lo mejor que puedas™,
‘Cubntame de alguna vez que te caiste ol suelo”.

(Qu significa brincar?® (saltar)

' (Qué significa himedo?" (un poco mojado)

“Usa ‘primerc’, ‘luego’ y 'finol’ para describir una secuencia®.
- (Por qué estaba molesto Wesley?"

'S adentro estaba callentito, ;cOmo estaba el cima afuera?”

Una vez, Wesiey estaba
hacends exrcico sers do
s escucta. Memev, & tesia

‘;. e
"
LS

|(v)] J (]
Wesley estaba mokesto  Entonces, # calmado le  Wesley 5o metid y su
" orque s ropa estaba [regunil 8 s maestek 1098 hiumeda s 6.
Cayo sobee b s e~

*(Psedo ¥ adentroT”.
R > deyd ¥ poraue
estaba cabernte
sdertro.
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INnvolve Teachers

= The easiest and best way to promote
generalization is to get teachers working on

narrative language too.
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enjoyable
entertaining

fun ceighiu

interesting

ounty
abundance |~#:

amusing

collapse

topple
aan . shatter

rrrrrrr

lavish

extravagant
grand jysh
exuberant

SPOT THE SPARKLE @

SPOT THE SPARKLE @

|
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Research Article

Bridging Oral and Written Language:
An Oral Narrative Language Intervention
Study With Writing Outcomes

Trina D. Spencer” and Douglas B. Petersen™”

Purpose: Despite literature showing a correlation between
oral language and written language ability, there is little
evidence documenting a causal connection between oral
and written language skills, The current study examines the
extent to which cral language instruction using namratives
impacts students’ writing skills.

Method: Following multiple baseline design conventions to
minimize threats to intermnal validity, 3 groups of 1st-grade
students were exposed to staggered baseline, intervention,
and maintenance conditions. During the intervention
condition, groups received 6 sessions of small-group oral
namative instruction over 2 weeks. Separated in the school
day from the instruction, students wrote their own stories,
forming the dependent variable across baseline, intervention,

and maintenance conditions. Written stories were analyzed
for story structure and language complexity using a narrative
scoring flow chart based on curent academic standards.
Results: Corresponding to the onset of oral narrative
instruction, all but 1 student showed meaningful iImprovements
in story writing. All 4 students, for whom improvements
were observed and maintenance data were available,
continued to produce written narratives above baseline
levels once the instruction was withdrawn

Conclusions: Results suggest that narrative instruction
delivered exclusively in an oral modality had a positive
effect on students’ writing. Implications include the efficiency
and inclusiveness of oral language instruction to improve
writing quality, especially for young students.

I
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Step 1: Display pictures from story. Model story while
laying out corresponding icons on each picture.
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Step 2: Each student was given one of the icons.
Each student retold his/her part of the story with
teacher support. Teacher paraphrased story at end.

o = @ € K23
1) ‘X C 36 :) \"L/? //\ j \X
2 \ = J < O A\ /(t’ﬁ
N = /ﬁ%ﬁ/ i : =
| TP T | AD
- O ) —le— O
\ V4
|
conTinU[EY | chiatermener
Step 3: Each student had an individual turn to retell
the story as the visuals were faded.
INDIVIDUAL RETELL PROCEDURES
i Student 1 N\ ( Student 2 \ ( Student 3 )
Student | retells the story with Student 2 retelis the story Student 3 retells the story
pictures and icons available. with just icons available. without the pictures or icons.
O O
@ @
o o
) )
O 0
- @ AN @ AN J
H_
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—Step4—Wittrthe icons visible, the students

generated a novel story. Teacher drew pictures on a
white board and then wrote the text.

(6 0000900
Sk 5 &mioT o s
Diamend

Diamond  was in a tree. There wos
doo uch noice.  She was  Sad.

Ghe flew to onother trec and
che olept- She was happy.

conTinulEly
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Writing Quality Scores

The effects of oral
narrative
instruction
generalized to
writing!

1 2 3 45 67 892 1011121314151617
Daily Writing Probes

conTinu[Es)
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BASELINE STORY

My mummy is hairy, big,
fat, and shaves a lot.

conTINUEY |7 cmimoeees
TION STORY
-
,": 3 :
' | Jane, the little artist about planets,
2| was in the castle. A wicked man

= - wanted her toy unicorn. She hit
~ him on the head with a wac-a-
~ mole hammer. He ran away. She
2 laughed. The end.

conTinu[Ey
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Writing

rganizers
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TARGET

Group Writing Generation

(with Story Starter)

s BOO DO
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MATERIALS

* Select content from Core

v Choose an information passage from grade leve! curriculum (1-2 paragraphs about 65-130 words)
* Non-fiction books are excelient resources

at www. org

directory (markers not provided)

v If possible, use pictures to represent important content or to support New Terms in the passage
v Pattern Blocks (avatable on flash drive from > Lesson
* Optional: Write the information passage into the blank Pattern Blocks
« i using dightal presentation, chck on the light blue Passage lcons and Pattern Blocks button and select the desired pattern block

v Passage Icons (aso avalable on digital presentation) v Other Icons
6666 )
- Aoy dotain Ny et ey Gt

+ Champ Checks Dry Erase Boards and dry erase markers
 Printout and laminate Information Champ Checks avaitable on flash drive from Printables > Information Lesson Materlals

o -
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Petersen, D. B., Staskowski, M., Spencer, T.
D., Brough M. P.,, & Foster, M. E. (2019).
The effects of a multi-tiered system of
language support on kindergarten oral and
written language: A large-scale cluster
randomized trial. Submitted for publication.

28 classrooms
686 Kindergartners
68 with disabilities

Tier Il
Small Group

Intervention

Tier |
Large Group Instruction
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All Participants Across All Outcomes

3 Personal Stories

Narrative Retell

Treatment  Contml

Treatment  Control

Treatment  Contml

Narrative Writing

Expository Retell L

Treatment  Control
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Have Fun

The natural consequence of

storytelling is attention and approval

from peers and adults.
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Contact

= Please contact me at: dpeter39@byu.edu

conTinu[Es)

5/19/2020

36



