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can use the scroll bar at the bottom of the 
player window to pause and navigate the 
course. 
 

� This handout is for reference only. Non-
essential images have been removed for 
your convenience. Any links included in the 
handout are current at the time of the live 
webinar, but are subject to change and 
may not be current at a later date. 

No part of the materials available through the continued.com site 
may be copied, photocopied, reproduced, translated or reduced to 
any electronic medium or machine-readable form, in whole or in part, 
without prior written consent of continued.com, LLC.  Any other 
reproduction in any form without such written permission is 
prohibited.  All materials contained on this site are protected by 
United States copyright law and may not be reproduced, distributed, 
transmitted, displayed, published or broadcast without the prior 
written permission of continued.com, LLC.  Users must not access or 
use for any commercial purposes any part of the site or any services 
or materials available through the site. 
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Back to Basics: 
Goal Writing for School-based SLPs

Marva Mount, MA, CCC-SLP

Moderated by: 
Amy Natho, MS, CCC-SLP, CEU Administrator, SpeechPathology.com

Need assistance or technical support?

§ Call 800-242-5183

§ Email customerservice@SpeechPathology.com

§ Use the Q&A pod

mailto:customerservice@speechpathology.com
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How to earn CEUs

§ Must be logged in for full time requirement
§ Log in to your account and go to Pending Courses 
§ Must pass 10-question multiple-choice exam with a

score of 80% or higher 
§ Within 7 days for live webinar; within 30 days of registration for   

recorded/text/podcast formats

§ Two opportunities to pass the exam

Back to Basics: 
Goal Writing for School-based SLPs
Marva Mount, M. A., CCC-SLP

September 10, 2019
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Disclosures

§ Financial:  I am receiving an honorarium from 
Speechpathology.com for this presentation.

§ Non-financial:  I have no non-financial disclosures.  

Learning Outcomes
As a result of this course, participants will be able to:
§ Explain what a SMART goal is and why they are 

important.
§ Describe the process for writing measurable and 

educationally pertinent goals.
§ List 2-3 examples of SMART goals.
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Agenda Today

0-5 minutes:  Introduction

5-20 minutes:  Why are SMART goals smart?

20-40 minutes:  The process is SMART

40-55 minutes:  SMART examples

55-60 minutes:  Summary, Q & A

IDEA Requirements
§ IDEA Requirement:

§ Statement of Present Levels of Academic Achievement 
and Functional Performance 

§ Things to Consider in Developing the PLAAFP Statement: 
§ Academic/Functional area 

§ Critical need 
§ Current measurable and observable data 

§ Data sources 
§ Conditions (supports) 

§ Enrolled grade-level content standards (if academic 
achievement portion of PLAAFP) 
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IDEA Requirements
§ IDEA Requirement: PLAAFP must include:

§ PPCD/Pre-K: How the student’s disability affects the 
child’s participation in appropriate activities. 

§ Grades K-12: How the student’s disability affects their 
involvement and progress in the general education 
curriculum. 

34 Code of Federal Regulation §300.320. 
Definition of Individual Education Program 

General
As used in this part, the term individualized education program 
or IEP means a written statement for each child with a 
disability that is developed, reviewed, and revised in a meeting 
in accordance with §§ 300.320 through 300.324, and that 
must include —
§ A statement of the child’s present levels of academic 

achievement and functional performance, including —
(i) How the child’s disability affects the child’s involvement and 

progress in the general education curriculum (i.e., the same 
curriculum as for nondisabled children); or

(ii) For preschool children, as appropriate, how the disability 
affects the child’s participation in appropriate activities;
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Why PLAAFP is Important

§ Describes the student’s competencies 

§ Identifies areas of critical need 

§ Identifies what facilitates learning and what inhibits learning

§ Determines appropriate measure of growth 

§ Provides the information needed to design the specialized 
instruction for the student 

PLAAFP

AA = what specific types of 

academic information and 

skills the child has mastered
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PLAAFP

FP = other areas of achievement 
that are not academic, such as 
social, communication, activities of 
daily living, etc.

§ A quality PLAAFP statement should be a description of 
“WHAT”, “HOW”, and “HOW MUCH” the student is learning 
in a specific area 

§ A quality PLAAFP statement has to give adequate 
information about the student in order to design the 
specialized instruction to address areas of critical need 
(goals come from this information)

PLAAFP
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Where student 
currently functions

Measurable, 
Annual Goals
(obtainable)

PLAAFP
How do student’s current 
levels related to grade-

level expectations?
How disability affects 
student attainment of 

grade-level expectations

Assess and report 
progress

12 months

Data for next 
year

Critic
al needs

PLAAFP is basis for IEP

§ The basis for which we write educationally relevant goals for 
a child’s educational year

§ PLAAFP leads to next steps in the process of goal and 
objective writing

§ If we fail with the writing of the PLAAFP, then goals and 
objectives may not be appropriate for the child

PLAAFP
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The PLAAFP gives us:

§ Academic strengths (Measurable) 

§ Academic challenges (Measurable)

§ What facilitates learning (Measurable)

§ What inhibits learning (Measurable)

§ Current levels of functioning (Measurable)

§ Data that is specific, factual and operational

(1) Need (2) Focus (3) Data

PLAAFP PROCESS SAMPLE

PLAAFP statement:  Student is working on/developing his/her skills in the 
area of (1), specifically with an instructional focus in (2).  Student is currently 
(3) with condition(s).

This will hinder student’s access to the general curriculum because 
_______________
(Or) Students at this age/grade are expected to be able to 
________________________.
(Or) This will limit independent functioning in home, community or school 
settings because/by ______________________________________________.
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What happens when SLPs DO align their goals with 
the educational standards ?
§ Explicitly link goals we are addressing in treatment to 

those of the general curriculum
§ Support the students who are most at risk in our public 

schools
§ Explicitly targeting academic language skills will greatly 

improve the academic relevance of the SLP and for the 
goals we have for our students

§ Our goals will elevate the academic language skills of 
students with language disorders

§ Ensure our goals are rigorous and farsighted with respect 
to our student’s academic futures

Justice (2013)

What if SLPs do not align their 
goals with educational 
standards?

§ We may dilute our impact on students’ language-
related achievements

§ Deny our students the benefits they can experience 
through collective impact, when all constituents 
share a common goal

Justice (2013)
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SLPs must
§ Collaborate with our general education and 

special education peers (must demonstrate 
knowledge of the standards to do so)

§ Infuse standards into IEP language

§ Develop evidence-based treatment plans

§ Make the curriculum accessible to our students 
by matching our treatment targets with their 
educational needs

Why is it so important?
§ Students with speech-language deficits require additional 

teaching and practice in order to perform well on classroom-
based material

§ Developing goals/objectives around the educational standards 
provides the student with more teaching and practice time in 
curriculum areas that prove to be most difficult for them

§ Provides us with a framework to optimize student outcomes, 
foster independence, and support future goals for our 
students

§ Allows us to teach concepts across standards for greater 
achievement versus teaching one concept at a time

§ Standards-based instruction promotes sequential learning with 
a longitudinal plan and builds competence over time
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Areas of standards we can relate to…

Integrated model intertwines 

§ Language
§ Listening

§ Speaking 

§ Writing
Language

Writing

Speaking

Listening

What is the SMART Criteria?

S Specific Based on student’s Present Level of Academic 
Achievement and Functional Performance (PLAAFP)

M Measurable Progress is objectively determined at frequent 
data points

A Achievable Realistic, related to student’s most critical needs

R Relevant Results oriented and developed with a standards 
outcome in mind

T Time-bound Clearly defined beginning and ending dates 
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Goals need to be SMART

üSpecific – exactly what we want student to be able 
to do (well defined, outcome is clear, adequate detail provided)

üMeasurable – ex:  75 out of 100

üAchievable – ex:  within 36 weeks; 12 months, etc.

üRelevant – educationally relevant in the school 
setting (because we use current PLAAFP info, data collection, assessment 
data)

üTime bound – terms of the IEP

From The Blueprint:  Powerful IEPs to Increase Student Achievement

Why SMART?

§ They state desired future achievement for the 
student

§ They assist in focusing on what a student’s primary 
needs are through the present levels 

§ They help us define exactly what the “future 
achievement” looks like and how we will measure it
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Components of Measurable Goals
1. Condition (quality): Specifies under what conditions the 

behavior will occur, e.g., in what setting, using what 
materials, and/or with how much support will the 
behavior occur? 

2. Behavior (Learner Performance): Identifies the 
observable and measurable performance expected. 
Answers the question: What will you see the child 
perform/do? 

3. Criteria: Identifies how much of the behavior the child is 
expected to perform for the goal to be met. Answers the 
question: To what level does the child need to perform 
the behavior? 

4. Timeframe: The amount of time it will take to attain the 
goal. Answers the question: How long will it take the 
child to perform the behavior to that level? 

(1) Condition/Quality (2) Behavior/Learner 
Performance

(3) Criteria (4) Timeframe

Location
During lunch        
In a large group
In a small group
In a 1:1 setting/situation
During free/play time
Across environments
In a sharing routine
In the community
Givens
Given ___ trials
Given pictures
Given unfamiliar material
Given a topic
Given a story starter
Given a model
Given a writing prompt
Miscellaneous 
With typical peers
With adults
With ___ software/computer program 
(do not name brand)
With ___ grade vocabulary
With two hands
With use of ___ strategy or behavior
With ___ grade level material
Quality
Independently
With prompting (verbal, visual, gestural, 
physical)
In correct order
With a main idea and (#) of details
With no more than one redirection
With a score of ___ from a rubric
With ___% on a CRT

Alphabetize Maintain
Answer             Make
Arrange            Match
Ask                    Name                
Bring                 Organize
Chart               Outline
Choose              Paraphrase 
Compare           Point
Compile            Pronounce
Complete         Provide
Compose          Read
Contrast           Record
Contribute     Retell
Correct             Say
Create              Select
Decode            Self correct
Define              Share
Demonstrate  Solve
Describe          Speak
Determine       Spell 
Differentiate    Summarize
Discriminate     Type
Edit                     Volunteer
Explain
Follow
Generate
Give
Greet
Identify
Include 
Initiate
Imitate
Label
List

Frequency
___ x each day
___ x in ___ minutes each day
___ consecutive days
Over ___ consecutive 
sessions
Fewer than ___ minutes each 
week

Duration
For ___ minutes
For ___ repetitions in ___ 
(amount of time)

Accuracy
___% of the time
With ___% accuracy
___ out of ___ trials
No more than ___ errors
With ___ errors

Latency/Speed
___ words per minute
___ letters per minute
In less than ___ minute
___ seconds or less
___ complete in ___ minutes
Within ___ minutes of a verbal 
prompt

Intensity
With ___ pounds of 
pressure/force

Per grading period
Per six weeks
Per nine weeks
Quarterly
Bi-monthly
Every ___ weeks
Every ___ sessions
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Model for Goal Writing
§ Who – student
§ What – what will student need to do?  Is it 

measurable and observable?
§ When (timeframe) – how long does the student 

have to work on the goal?
§ Where (conditions) – setting, situation, materials
§ How (criterion) – to what level or degree must 

student perform?  Level of mastery required?
§ Assessment – method used to measure 

progress/attainment of goal?

Goal Components
§ By when?
§ Who?
§ Will do?
§ What?
§ How well?
§ Under what condition(s)?
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Step One:(modified from A Seven-Step Process to 
Creating Standards-based IEPs – Project Forum at NASDSE 
2007)

§ Review assessment data and determine present 
levels of academic and functional performance 
(PLAAFP).  
§ This information specifies the skills/knowledge the 

student already possesses in a specific academic or 
functional area, and establishes the student’s current 
performance in relation to achieving the standards.

Step One – First Write/Review the PLAAFP
§ Sally is a 4 year old student with Autism. She displays occasional verbal and 

physical outbursts to demonstrate frustration over shared materials or when she 
cannot move about the classroom as she chooses. She follows a visual schedule for 
her daily routine and can independently manipulate the schedule pieces as she 
progresses through the day. She has learned to look at the next picture on her 
schedule and will verbally state what comes next, i.e. “computer”, “PE”, “lunch”.

§ Sally uses one- and two-word phrases to express wants and needs, primarily with 
adults. According to her mother, she “plays” with her older sister, but social 
interaction with peers is limited to parallel play in various areas of the classroom. 
When observed in various school environments, Sally did not independently initiate 
interactions with peers. When observed over the course of multiple days, Sally 
initiated peer interactions a total of 2 times on the playground when an adult 
provided a verbal instruction and verbal, gestural or visual prompts (picture) to initiate 
the interaction. 

§ Sally did not independently initiate any interactions to play while observed during 
classroom center time. However, when the teacher provided a verbal instruction 
during center time such as “Sally, why don’t you go ask John to play?” followed by a 
verbal, gestural and/or visual prompt to initiate the interaction, Sally complied with 
the instruction by making the verbal request “me play?” with a peer a total of 3 out 
of the 10 opportunities presented. When provided these conditions, she has been 
able to demonstrate the skill for no more than 2 consecutive school days. 
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Step Two:

§ Prioritize deficit areas 

§ It is not possible for an educationally 
relevant IEP to address all standards, nor 
every academic deficit a student may have, 
so priority needs of the student should be 
established by identifying skills considered 
to be the most likely to hinder a students 
access or progress toward a needed 
educationally relevant area.

Step Two: Prioritize Needs
§ Verbal and physical outbursts when asked to share 

or when contained
§ Limited social interaction
§ Only parallel play
§ Does not initiate interactions with peers 

independently
§ Limited verbalizations 
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Step Two: What is most likely to 
hinder student success?

1. Limited verbalizations
2. Does not initiate interactions with peers
3. Limited social interaction
4. Verbal and physical outbursts when asked to 

share or when contained
5. Only parallel play

Step Three:

§ Review of Academic Standards

§ Review the relevant educational standards in 
order to identify what content/skill the student 
should know/demonstrate by the end of the 
current grade level.
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Step Three: Look at the standards

§ Prekindergarten Guideline: Social and Emotional 
Development Social Competence Skills (I.C.3) Child 
shows competence in initiating social interactions.
Examples of Child Behaviors: Actively seeks out 
play partners and appropriately invites them to play 
(starts a game with classmates on the playground). 

Step Four:

§ Correlate deficit to standard (educational need)

§ Match the priority deficit skill to the 
corresponding educational area. The selected 
areas should be those determined to have the 
greatest potential to accelerate student 
achievement most efficiently to close the gap 
between present level of performance and 
desired level of performance.
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Step Four: Correlate Deficit Areas

§ Skills Sally has:

§ Uses a picture schedule independently and can 
anticipate what comes next

§ Uses one and two word phrases to express 
wants/needs consistently with adults

§ Exhibits social initiation in controlled 
environment with multiple prompts using a two 
word phrase

§ Will demonstrate parallel play alongside her 
peers

Step Four: Correlate Deficit Areas

§ The skills Sally needs (taken from the standard):
§ Shows competence in initiating social interaction
§ Actively seeks out play partners

§ Appropriately invites them to play
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Step Five:

§ Develop annual goals

§ After identifying the priority deficit skill areas with 
corresponding educational needs for the 
student, annual goals are developed.  These 
goals will target the deficit area and specify 
anticipated results to be achieved during the 
annual IEP period, when the student is provided 
with specifically designed instruction.

Step 5: Develop Annual Goal

§ By Sally’s next annual ARD (4), given a verbal 
instruction and no more than one verbal prompt 
(1), Sally will approach a peer during a structured 
play time and invite him/her to play by making a 
verbal request such as “play with me?” (2) as 
evidenced by making the request for 5 consecutive 
school days during one grading period (3). 
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Step Six:

§ Develop short term objectives

§ Short term objectives will be the “building 
blocks” by which the student will be guided on 
his/her way to their annual goal.  The short term 
objectives are the more discrete, manageable 
learning tasks needed for the child to succeed 
in meeting the annual goal.  

Developing Short Term Objectives 
(STO)

§ STOs are the building blocks on which the student 
will be able to master their annual goal

§ Each STO is a stepping stone (baby step) to what 
you want the child to accomplish
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Examples of possible STOs….
§ By the end of Sally’s fourth reporting period, given a verbal 

instruction paired with a verbal, gestural and visual prompt, Sally will 
interact with a peer in a short structured activity by sharing materials 
for up to five minutes over five consecutive interactions, as 
evidenced by data collection by the classroom teacher and the 
speech pathologist.  

§ By the end of Sally’s second reporting period, given a verbal 
instruction paired with a verbal, gestural and visual prompt, Sally will 
demonstrate appropriate turn taking skills during an adult-directed 
play task with a peer over 5 consecutive interactions, as evidenced 
by grading turn taking using a social skills interaction rubric.

§ By the end of Sally’s first reporting period, given a verbal instruction 
and verbal, gestural and visual prompt, Sally will approach a peer 
when arriving in the classroom and complete an appropriate verbal 
greeting in 80% of available opportunities as evidenced by data 
collection by the classroom teacher and speech pathologist.

Yes No Essential Elements Adjustment needed 

Based on need: Is the goal based on 
identified student need?

Levels of performance:  Was the goal 
created from student PLAAFP data?

Meaningful goal:  Is the goal 
educationally relevant?

Measurable Goal:  Is the goal written in 
a measurable way?

Annual Progress:  Does the goal have a 
realistic expected level of mastery for the 
student?

Classroom Participation:  Will improved
performance and/or mastery of this goal 
enable greater participation in the 
classroom for the student?

Essential Elements Cheat Sheet
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Collaboration 

§ The most important advantage, by far, is the ability to gain 
valuable knowledge of the curriculum and the expectations 
for students within the classroom

§ In doing so, the value of what we do and of what we can 
provide to our students in terms of knowledge and skill as 
SLPs increases exponentially 

Mount 2014 
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Thank you for your attendance!

Questions or comments

Marva Mount, M. A., CCC-SLP

mountmg@sbcglobal.net


