
 

Differentiation Consideration: Performance, Knowledge, or Fluency? 
 

Student: _______________________________________________ Date of Evaluation: _______________________ 

Communication/Language-Based Skills 
Use of Non-Verbal 
language (gestures, tone of 

voice, prosody, eye contact, facial 
expressions, body language...) 

 Uses non-verbal language and 
gestures to get across meaning  

 Limited or absent use of  non-
verbal language to communicate 

 Does not use non-verbal language 
to communicate 

Understanding of 
Non-Verbal language 
(gestures, tone of voice, prosody, eye 
contact, facial expressions, body 
language…) 

 Does not pay attention to the non-
verbal language of others because 
they do not slow down to notice non-
verbal language 

 Unable to understand the non-
verbal language of others 

 Does not attend to or be 
concerned about non-verbal 
language 

 

Initiation of Social 
Interactions 

 Initiates social interactions with 
others, though it may be done so 
inappropriately  

 Does not know how to initiate 
social interactions with others, but 
wants to 

 Does not initiate social interactions 
with others, appears uninterested 
in social interaction with others 

 

Response to Social 
Interactions 

 Responds quickly, attentively and 
appropriately to greetings, non-verbal 
gestures (high fives, fist pump, etc.), 
invitations to play 

 Usually responds appropriately to 
greetings, non-verbal gestures, 
invitations to play, etc. though 
they may not understand them 

 Often disregards greetings, non-
verbal gestures, and invitations to 
play 

 
Conversation Skills 

 Talks about conversational topics 
they like  with appropriate 
conversational rules and elaboration, 
break down occurs when discussions 
are outside of their interests 

 May be able to talk continuously 
about their topic of interest, but 
does not apply conversational 
rules, tries and struggles with 
carrying on conversations 

 Not able to easily carry on 
conversations with others on all or 
most subjects, may even try to 
avoid them if possible 

Narrative Skills  Difficulty telling stories due to 
disorganization, too many/use of 
irrelevant details, “stream of 
consciousness” type stories 

 Difficulty telling a coherent story; 
poor organization and repair, omits 
critical information and referents, 
little mention of specific people, 
actions, internal states/emotions 

 Difficulty telling stories due to due 
to brevity and lack of detail 

Figurative 
Language/Humor 

(For students 2nd grade an up) 

 Able to understand figurative 
language and simple humor 

 Tries to understand humor, but 
often struggles to apply  

 Does not understand figurative 
language or humor 

Social Language 
Across Contexts 

 Able to adjust language for different 
settings, people and contexts 

 Some variation in social language 
across people, settings and context 

 No variation or differentiation of 
social language across people 
settings and contexts 

Prosody/Tone of 
Voice 

 Tone of voice, inflection and prosody 
may vary depending on topic or 
emotion 

 Tone of voice, inflection and 
prosody vary somewhat 

 Tone of voice, inflection and 
prosody are generally the same 
regardless of topic or emotion 

Social Interaction / Relationships 
 

Violation of Social 
Rules 

 Breaks the social rules they do not 
like, do not agree with or are unable 
to stop themselves from breaking 

 Only breaks the social rules that 
they do not know, adheres to rules 
that they do know 

 Unaware of social rules, ardent 
rule follower for rules they have 
been taught  

Social 
Communication in a 
Classroom Setting 

 Tendency to blurt out, get off topic, 
tangential, frequently interrupts. Poor 
regulation of self, emotions, and/or 
impulses. 

 May have difficulty explaining 
thoughts and ideas clearly, 
difficulty getting to the point 

 Rarely if ever participates by 
raising hand, answers questions 
only when called upon, unsure 
how to interrupt appropriately 

 
Social Interests 

 Focused only on own interests and/or 
interests and activities that are highly 
stimulating, interests are typically age 
appropriate 

 Is aware of other interests outside 
of their own, but is unsure what to 
do with that knowledge, interests 
may be atypical for age 

 Is unaware of interests outside of 
their own interests, interests are 
more likely to be  atypical for age 

 
Peer Interactions 

 Peers may view behavior as chaotic, 
unpredictable or unusual, generally 
tend to proceed with caution or work 
around “triggers” when interacting 
with this student 

 Peers may view behavior as 
unusual , but have generally good 
feelings about the student 

 Peers may view behaviors as 
independent or view student as a 
“loner” or “shy”, generally do not 
have feelings about the student 
one way or another 

 

Emotional Response 
to Redirection 

 May demonstrate emotional or 
impulsive response when redirected, 
difficulty understanding link between 
the behavior and consequence 

 Response to redirection is viewed 
as helpful/ not likely to commit the 
same mistake twice. 

 May require lots of scaffolding and 
support to understand redirection 

Emotional 
Competence 

 Struggles to perceive identify and 
manage emotion in self or others. 
Emotional reaction is significantly 
atypical of same age peers due to 
over-response more so than a lack of 
response. 

 Struggles to perceive identify and 
manage emotion in self or others. 
Emotional reaction is somewhat 
atypical of same age peers. 

 Struggles to perceive identify and 
manage emotion in self or others. 
Emotional reaction is significantly 
atypical of same age peers due to 
lack of response more so than 
over-response. 

Response Inhibition  Struggles to think before acting even 
with verbal and visual cues 

 Able to learn to use strategies to 
help think before acting. 

 May require visual or verbal 
prompts to think before acting 



 

 

Social Awkwardness 
 Appear to be somewhat different 

from peers 
 Appears to be somewhat different 
from peers though difficult to 
describe why 

 Appears to be noticeably different 
from peers 

 

Friendships 
 Is sad and confused because of social 

isolation 
 Wants to have friends, but is not 
sure how to make friends 

 Does not appear to want or need 
friendships 

 

Physical Contact 
 Chaotic/frequently in other’s space, 

close proxemics to others 
 Aware of physical boundaries of 
other people, but may not 
understand them 

 Little to no awareness of physical 
boundaries, proximity to others is 
just an obstacle to desired object 

Behavior, Interests, Activities 
Organization  Poor organization and/or chaos 

across all or most areas 
 Poor organization, but improves 
easily with  support 

 Craves sameness and routine, 
everything in its place 

Pervasiveness of  
Deficits 

 Deficits appear to be mostly related 
to certain topics/subjects, times of 
day, settings, and/or people, etc. 

 Deficits are consistent across all 
settings, people, times of day, 
items/subjects, etc. 

 Deficits are consistent across all 
settings, people, times of day, 
items/subjects, etc. 

 
Task Completion 

 May be unable to complete various 
tasks because of impulsivity,  
hyperactivity, easily distracted by 
other things, may rush through 
assignments 

 May be unable to complete various 
tasks because of misunderstanding 
the assignment requirements, but 
generally seems to want to follow 
the directive 

 Unable to complete tasks because 
unsure of how to initiate task, 
sequence task, ask for help, etc. 
may obsess over completing the 
task in a certain way  

Flexibility/Rigidity  Able to adjust to changes in routine 
with explanation and initial support 

 Somewhat flexible in most 
situations 

 Inflexible, struggles with 
unpredictable changes in routine 

 

Purposefulness of 
Actions 

 Does not have repetitive behaviors or 
patterns that interfere with 
independence, may have certain 
routines that keep them structured, 
interests are typical for age 

 May or may not have repetitive 
behaviors or patterns, may have 
certain routines that keep them 
structured, interests are relatively 
typical for age 

 Repetitive behaviors or patterns 
that serve no function, heavy 
reliance on structure and routine, 
interests are atypical for age and 
interfere with expectations 

Response to Social 
Interventions 

 Generally happy when training is 
received and improvement is noted 

 Content with training and 
improvements in this area 

 Ambivalent or shows no emotion 
to training and improvement 

Academic Related Skills 
 

Creativity 
 Can be quite imaginative and creative  Limited creativity or only in certain 

tasks (i.e. art, design, etc.) 
 Rarely, if ever, creative or 

imaginative 
 

Listening  
 Difficulty listening without being 

distracted 
 Typically demonstrates active 
listening skills 

 Appears not be listening, especially 
if topic is not of interest to them 

 
 

Comprehension 

 Better with the “big picture” than 
details; Poor comprehension of 
written language due to not reading 
passage slowly or 
carefully/improvement noted after 
reading passage more than once 

 Better at recalling factual details 
than understanding the bigger 
picture; Poor comprehension of 
written language due to difficulty 
with point of view, figurative 
language, inference skills, etc. 

 Better at recalling factual details 
than understanding the bigger 
picture; Poor comprehension of 
written language due to difficulty 
with point of view, figurative 
language, inference, prediction, etc 

 
Writing 

 May be able to write easily about a 
subject they are interested in, but not 
for areas that require a great deal of 
thought and application; difficulties 
are predominantly in the sequencing 
of thoughts and attention to 
conventions and punctuations.  

 May have difficulty with expressing 
themselves in written form due to 
ideation difficulties, writing for an 
audience, providing enough detail, 
getting thoughts on paper, having 
ideas, providing enough content to 
be clear to the reader, ease of 
transitions between thoughts, etc. 

 Difficulty with expressing 
themselves in written form due to 
ideation difficulties, writing for an 
audience, providing enough detail, 
getting thoughts on paper, having 
ideas, providing enough content to 
be clear to the reader, ease of 
transitions between thoughts, etc. 

Attention/Focus  May attend to every detail at all times 
OR rarely  attend to what is 
happening  (day dream) 

 Attends well to details  Over attentive to details 

Theory of Mind  Struggles to consider the perspective 
of others due to not attending to 
their thoughts/feelings 

 Unable to understand or  consider 
the perspective of others 

 Unaware that others have their 
own thoughts, feelings, 
motivations, experiences, etc.  

Executive Functioning  Difficulty with planning, organization, 
time management,  problem solving, 
goal-directed actions and persistence, 
self-evaluation/meta-cognition, but 
improvement noted with instruction, 
strategies and cues 

 Difficulty with planning, 
organization, time management, 
problem solving, goal-directed 
actions and persistence, self-
evaluation/meta-cognition, but 
does well with instruction. 

 Difficulty with planning, 
organization, time management, 
problem solving, goal-directed 
actions and persistence, self-
evaluation/meta-cognition. 
However, requires ongoing 
direction, strategies and cues. 

Findings  

_________________ :Total 
If more responses in this column: 

Difficulties appear to be related to a 
performance deficit/difficulty performing 
skills consistently although the knowledge 
may be present.  

 

________________:Total 
If more responses in this column: 

Difficulties appear to be related to a 
specific knowledge deficit in the area 
of language knowledge in the area of 
pragmatics 

 

_________________ :Total 
If more responses in this column: 

Difficulties appear to be more globally 
pervasive with fluency/consistency 
deficits for behavior, communication 
and social interaction equally 

*Note: Overlaps are common; approximately 30% of children with global deficits also meet criteria for a performance deficit. 

Simonoff E. et al. J. Am. Acad. Child Adolesc. Psychiatry 47, 921-929 (2008) 


