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Earn academic credit through

University of Wisconsin-Eau Claire

Nancy

McKinley

LECTURE SERIES

Instructor: Linda Schreiber,
M.S., CCC-SLP

Undergraduate Tuition: $375 per 1-aedit course
Graduate Tuition: $575 per 1-credit course
Course materials available through your SpeechPathology.com membership

Choose from 7 courses:
Aligning Literacy Instruction to Standards for Students
with Moderate-to-Severe Disabilities

Childhood Apraxia of Speech Intervention Throughout the Childhood Years

Autism Spectrum Disorders and Asperger’s Syndrome and the Young Learner

ASD and Aspergers in Older Students (grades 5-12)

Intervention Ideas for Older Students 10+ years

Developing Language in Elementary Students

Topicsin Early Intervention (3-6 years)

www.uwec.edu/CE/programs/mckinley.htm

Allied Health Media SpeechPathology.com

Peer Review Process

Interested in Volunteering to be a Peer Reviewer?

APPLY TODAY!

3+ years SLP Professional Experience Required

Contact Amy Natho at anatho@speechpathology.com
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Understanding Alignment and Evidence-Based
Strategies for Teaching Students with
Moderate-to-Severe Disabilities

Bree Jimenez, PhD

University of North Carolina at Greensboro

bajimene@uncg.edu
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Learning objectives:

 After completing this workshop, you will be able to:
* Describe major elements of universal design of learning

* |dentify specific strategies (e.g., systematic instruction, self-
determination) to develop instruction aligned with standards-based
IEP goals and objectives for students with moderate and severe
disabilities.

* Describe how to create standards-based instructional plans for
students who access curriculum at various levels, including multiple
communication modes of response.

2015 Nancy McKinley Lecture Series Bree Jimenez, PhD

10/5/2015




*Excerpts from Jimenez, Courtade, & Browder (2014) Attainment Company.

Strategies to Teach Standards

Student-
directed
learning

Generalization

Alignment to
Curriculum

Research to
Practice

AT & Peer
Support

Systematic
instruction

2015 Nancy McKinley Lecture Series Bree Jimenez, PhD

What does Alignment to the
Curriculum look like for Students
with Moderate-Severe Intellectual
Disability?

2015 Nancy McKinley Lecture Series Bree Jimenez, PhD

10/5/2015



Instruction as a Component of Alignment

* What is alignment?

* Process of matching educational components to strengthen the purpose and

goals of those components

General
Curriculum

Assessment
(Alternate
Achievement)

Instruction
IEP (Skills Taught)

2015 Nancy McKinley Lecture Series Bree Jimenez, PhD

Alignment ... YEAH OR NAY?

To target a standard on “speaking and listening” within the ELA Common Core State
Standards, the teacher developed a plan to teach Alice to use her voice output device to greet
her peers.

Does this create alignment? Why or why not?

. p s, ath . .
The students in Mrs. Wilson's 5™ grade class were expected to read multiple articles on the
same event then compare and contrast authors’ points of view. Luis was only expected to
listen to an audio version of one of the articles.

Does this create alignment? Why or why not?
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Jamie has been taught to identify key details from text (i.e.. setting. main idea. main
characters) since the 2™ grade. He is now in the 8 grade and continues to identify the same

key details with grade appropriate novels.

The inclusion specialist working with Luis in Mrs. Wilson’s class set up a slide show on the
computer that automatically placed picture representations in to a graphic organizer that
compared and contrasted two articles. When Luis clicked on the adapted mouse, pictures

were reveled in the graphic organizer.

While instructing Jones to identify the main character in the novel Holes. his teacher asks
him to point to his response from three options. When Jones is assessed summatively at the
end of the unit, he is asked to produce answers verbally. Jones is scored not proficient on his

summative assessment of this skill.

Food for thought...

COULD YOU
PLEASE
SHOVEL THE KIDS ARE WAITING TO
USE THE STAIRS.
W HEN | GET THROUGH
SHOVELING THEM OFF.
THEN | WILL CLEAR
THE RAMP FOR YOU.

YOU SHOVEL THE
RAMP. WE CAN -
ALL GET 1N

INSPIRED BY A PUBLIC SCHOOL STUDENT WITH DISABILITIES
© 1001 MICHAEL F. GIANGRECO, ILLUSTRATION BY KEVIN RUELLE
PEYTRAL PUBLICATIONS, INC. 952.949.8707 WWW,PEYTRAL CON

CLEARING A PATH
FOR PEOPLE WITH SPECIAL NEEDS
CLEARS THE PATH FOR EVERYONE!
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Universal Design for Learning:
Impact of Accessibility

In order to plan, we
must think about how
students learn!

WHAT: WHY:

Representation Engagement

HOW:
Z: : Expression j :

What is UDL?

* Proactively designing a learning environment that allows
all learners to access the content and curriculum to their
greatest ability (instead of retrofitting)

e Access will not be the same

* No student will be excluded from instruction or showing
what they know
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Representation

* Learners use recognition networks to
gather information and categorize
WHAT they see, hear, feel, taste

WHAT:

Representation

aVrs (aTrp,

Example

« 7th grade co-taught class

* 2 students with MSD (Robin & Drake)
¢ Support with picture symbols

1 student with HI (Julius)
¢ Support with note taking

e ALL students

* Key vocabulary supported with
pictures

¢ Guided notes

VIDEO -
Multiple
presentatio
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* Learners use strategic networks to

EXp reSSion organize information presented &

develop a plan about how they will
“show what they know.”

HOW:

Expression

Engagement

* Affective networks keep us engaged in the materials
and concepts being presented. The level of

excitement and wonder learners gain from the

content is why they stay engaged, or rather why they

WWHY:

become engaged in the first place.

Engagement

Barriers: May be challenging materials, | relevance
novel content, unclear directions

(

.

N

Idea: Change the way you engage students in the activities.
Instruction: reinforcement, error correction, prompting strategies, wait times, peer supports

Content: highly motivating content & context, student choice

J

How can you employ multiple

modes to create engagement?

e Peer reading groups, audio of

book, movie clips

T 1 1 H . .

e W y 0 ea rn | ng e Asking comprehension
questions often
¢ Helping students find personal

10/5/2015
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Creating a Universally Designed Lesson Plan
Example: 4" Grade Writing

Expression

Reading the book aloud
lists students generate aloud for how to address their letters
all students read their letters aloud

Representation

use picture/word icons to fill in a letter template.
¢ Student then completes sentences like: “I am writing you a
letter about (select picture of topic). I like (picture of topic). Do
you like (picture of topic) or (other pictures)? | hope we can get
together to talk about (picture of topic) on (select a date).
Please write back soon.”
Student may sign letter or use a name stamp

Engagement

include pictures of highly preferred activities and people to use in
composing the letter.

As needed, prompt student to fill in each space of the letter.
Student may use AT to ask peer to read letter aloud. “Will you
please read my letter aloud?

Developing Self-determined Learners

* Involving students in their own learning!

 Student chooses
e Learning partner, materials, what to do first,

e Student sets a goal for what and how much to learn

* Students uses pictures, audiotape or written directions to self-
instruction

* Student self-monitors how much was performed

e Student self-evaluates whether goal was met

10/5/2015
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Examples of Self-Directed Learning

Writing Traits | SD Example
Component
My Writing Book
Select picture
Write all about picture:
Content/ Choice-Making Choose writing
Ideas topic

Choose
assistive device
to use to
develop ideas
(e.g., what type
of graphic
organizer)

Examples of Self-Directed Learning

Writing Traits | SD Example
Component

Information Decision- Determine

and Making appropriate

Organization order of
Problem- information to
Solving develop

thoughts

Who, What, When, Where, How, Why Map

fwha What \ ( Why ~

house
snowmz [

snowball
¥ o b
_] —

Powared by: Fa Oniine Taschar Resource s isschacioqy com

© Teachnology. inc. &d righta reserved.

bita e teacboabon Com kb et/ craghicl Smiman M.

South Dakota Formative Writing Assessment,
http://doe.sd.gov/oats/AltAssessment.aspx

10/5/2015
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Examples of Self-Directed Learning

Writing Traits

SD
Component

Example

Grammar/
Mechanics

Goal Setting

Set goal for
number of
corrections
allowed
(teacher will
only make 1
correction
with my
punctuation)

Using Capital Letters

You use capital letters in your writing.

The first word in a sentence.

P ’ ! 4

2 4 4
o ] i
=2 v

Dogs eat biscuits.

Names
R
|
Sam Trenton Lake
The word |

S o,

' A
& i
Y =S)

Can | have a cookie, please?

South Dakota Formative Writing Assessment (2010).

http://doe.sd.gov/oats/AltAssessment.aspx

Examples of Self-Directed Learning

Writing Traits

Self-Determination
Component

Example

Word Choice/Clarity

e Decision-Making

e Make word choice to
develop
sentences/thought
aligned with purpose
of writing

e Word choice for
detail, identify best
descriptive word

10/5/2015
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L] Clicker 5 - Document Untitled

QP& 9w BIUDKEY-

There was a monster. He lived in a  cave.

Qi O (R SEEEE

FunMods Fie Blark gids (]

Provided by Robert Pennington using Clicker5™ (www.Clicksoft.com). Used with permission.

Examples of Self-Directed Learning

Writing Traits Self-Determination Example
Component
Voice o Self-Awareness e Identification of

purpose of writing or
reflection, identify
vocabulary to make
intentions clear

10/5/2015
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Research to Practice:
Building a Personally Relevant Curriculum

Research Based
(What works in
specific content

areas?)

Evidence Base
(Evidence-Based Practice
for Teaching Academics to
Students With Severe
Developmental Disabilities
(Spooner et al., 2012)

« Time delay
« Task analytic instruction

« A Special Educator’s Guide to Successfully Implementing EBPs
(Torres, Farley, & Cook; TEC, 2012)

10/5/2015
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Formula for Teaching English Language Arts Standards
Read Aloud Text + Vocabulary + Comprehension Questions + Application
(e.g., Writing) = ELA Lesson

EEEEESSESSEESEssssssssiEEEEEEES

Shared story readinE
to promote literacy -

skills
Hudson & Test, 2011

Written opinions by usi
graphic organizers and

response options
Trela (2008)

Task Analysis and Read Middle School
Alouds biographies

Browder, Trela, &
limenez (2007)

Mims, Hudson, &
Browder (2012)

Preparing to Read the Text Aloud

* Select the text

e Summarize the text as short chapters
* Add text supports

» Adapt for physical manipulation

* Determine who will read the text

* Determine if students need instruction in how to engage with the text
(SBLTA)

* http://mast.ecu.edu/modules/ssid ad/

10/5/2015
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Use Read aloud of Adapted Text and

Com preheﬂSiOn Example (Harriet Tubman)

Created by Melissa Hudson
Research
* Has also been applied to MS e st wss atvr o 0o,
biographies e s A e

* Mims, Hudson, & Browder (2012) b i AEn

woods best. They made a lot of noise, crashing through

)
the underbrush and scaring themselves. She told them

to be quiel. They complained it was too dark. She told

them with all lhe slars shining bright, there was plenty

of light.

3. Why did the brothers follow Harriet?

Emerging Option: Writing

Research Example
* Students composed written SUPROTLYEU oRInIEn It 3 et rom the stor.
opinions by using graphic
organizers and response options
* Trela (2008)

| think Camp Green Lake was / wasnot fun because

1 Stanley could swim all day
2 Stanley could meet friends

3 Stanley had to dig holes all day

10/5/2015
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Emerging Option: Research

. .
Instruction on research using KWHL & f’ ﬁ
Fill in the KWHL chart. N N .
lahatma Gandhi was born in India in 1869. He was a lawyer.
Research Topic
w g
ML chan e helped his country in its struggle for civil rights. Civil rights
S
t What do
) j you Know?
— re the rights and privileges all people in a country have.
3:) What do you )
7 Want to know? =
© AR
~ Gandhi did not believe in fighting.
2 How can

f you find out?
= 3 &

rW'han:lid He used peaceful ways to solve problems.
l/ you Learn? |

Putting it All Together: A Comprehensive
Approach*

* Thematic Units linked to general education
* VOCABULARY: Time delay

* READ ALOUD: Literature- novel adapted as chapters, nonfiction, poem
for unit

* COMPREHENSION: Systematic instruction, Direct Instruction
* WRITING (Persuasive and Narrative): Graphic Organizers
* RESEARCH: KWHL chart

*From Teaching to the Standards: ELA

10/5/2015
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formula for Teaching Mathematics Standards

Math Story Read Aloud + Manipulatives + Graphic Organizer + Task Analysis
= Math Lesson

Systematic Instruction &

Graphic Organizers
Jimenez, B., Browder,

D., & Courtade, G.
(2012)

Story-based Secondary

Math

Browder, Jimenez,

Spooner, Saunders,
Hudson, & Bethune
(2012)

Math -
Browder, D. M., Trela, K., :
Courtade, G., Jimenez,  mm
B. A, Knight, V., & Flowers py
C.(2012). -

tory-based Elementary s«

Create a Math Story for Read-Aloud

¢ Write to address math

standard Gift cards for the movies

& o BEr=

Irene wanted to buy her friends movie gift cards

* Adapt word problems

e Focus on activities
ML
StUdents prefer Or are at the ‘m;\ﬂ:k er 5 a coupon for someone
familiar with
to use instead of money. lrene already had one 1;,1[
* Change stories so )
students do not a® 6 Mo

She needed to buy more gft cards for her six friends.
memaorize

How many more gft cards did Irene need to buy?

10/5/2015
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Graphic Organizer

* To keep track of steps to

solve the problem

WHAT DO WE NEED TO FIND OUT? CHEcK ThE Box. (/]

[ 1. How many more @it cards did Irane need 1o buy?

[ 2. wnere doss rene shop for gins?

Sign Second fact Sign

Task Analysis

* Steps the students
will follow to apply
the mathematical
processes (e.g., steps
to plot pointson a
plane)

Story 5. Gift cards for the movies

SUPPORT LEVEL Il * MathWork, pages 52-53 -
* equaton Promp Poster G
1 05 H550n, e 1SS Pudance Uun i Stows. 3 and G ezl
4 Give geners verow Gre<ton 10 heR SIONTE SN 0pTIONAL MATERIALS
e prosiem, ot mast 1o e e an opportundy 1o
[PrOCERS DeADre tHRAg them what 10 80 ¥ & Student © RAC Gevice preprogrammed wih the fosiowing.
or5nT re3pONd 10 DeCTeN1AT [udance Of DepMS 1o 900, suotract, equa, f3 s,
medately ezgone OO S
MATH VOCABULARY = Response carus: ean, subtrect, eques, st econd, s,

1123,4,567,89,10

803, suttracs, equel, frst, secons, lest, X o o staments o Appenan ©

MATERIALS

* Exampie ofs prcars

* Reaena green cnps.

# Conoept Maps rom Appandix B: 800, TUUYECS, oqus),
s, sacond, st

OPENING
Expan 1 g
t review how math can belp us. solve problems. Remembar, ws use
slgebes 15 bl us solve for urknown surubers. We use math, lke
sigeben,in our Rves every day

Task Analysis

l Review math terms and introduce the story,

Oirect stugents’ stention 12 he Larget words (2., 8k, wibwecs,
equ, s, mecon, 130 on eech Concept Mep, o 0 eech tadget

sayng Todey we'rs going 10 read a story sbout
Irssa and gt cards she warrted to buy for & mavis,

o 40 wiic What I this word ? 2
Weid £ wcr SEUGENE 10 fepORG. I RO TESPONSE OF 8 InGOITRCE Identify the problem.

response, suy the word and fepeat the question. Praise each correct read “Biory 8: Gift Card for the Movies.”
responae.

Rewd the stor students resd miong
WA you. Have SEUOENTS WhO Can 1880 TaKe TUIMS TESTINg e

‘Shim skt 4 Cate, ASK H Uy vt €vee ecbived Gk and
™ Hory. When Yo rech Uhe lest amtence, pomi to £ anclsey

10/5/2015
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Formula for Teaching Science Standards

Science Concept + Science Vocabulary + Science Experiment + Task Analysis/
Inquiry + Response Boards = Science Lesson

Concept

« [dentify the science concept and rewrite it as a simple statement

-2 -

A

Solute + solvent = solution

10/5/2015
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Vocabulary

« Use vocabulary sight word cards to teach words and symbols needed
for the concept statement (e.g., symbols for solute, solvent, solution)

S

|

solute solvent solution

Experiment

¢ Identify the experiment general educator uses for concept

10/5/2015
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Task Analysis/ Inquiry Approach

Table 1. Steps ta an inquirybased sclence lesson

« Let the students discover
the science concept
through a hands-on
approach. Frame the
inquiry lesson with a
task analysis.

INQUIRY IN
ACTION — AT

Student Response Boards

* Create response boards; select AT for students to answer questions during
experiment

23



Putting it all together to build clear
expectations and aligned instruction!

inatio Adapted Task
\§-deter Materials | Analysis Unive,. Dec;
or Legpn;. 18N
Clear a"nlng
Response Systematic
P Instruction

Modes

Summarization and Questions/Comments

Bajimene@uncg.edu

https://sites.google.com/a/uncg.edu/bree-jimenez/
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